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This publication is produced as a part of an EU 
co-funded project “Learning for Competence 
Development in Stone Cutting (Acronym: EARN)” 
applied by the Regional Chamber of Trades and 
Crafts Sežana (Slovenia) at the Erasmus+ 2015 
Strategic Partnership (KA2) Programme.

Erasmus+ is the European Commission’s coop-
eration programme for education, training, 
youth and sport for the period 2014–2020.   
The purpose of the programme is to improve 
skills and employability of youth as well as to 
modernize education, training and youth work.

The motive, which led the Sežana Regional 
Chamber of Trades and Crafts to prepare this 
project, was to increase the level of participa-
tion of the crucial stakeholders (employers, 
students and teachers) in the process of 
planning and implementation of the practi-

cal stonemason’s education to improve the 
matching of their skillsets with the needs of 
the contemporary stonemason’s labour market.  
The implementation period of Project EARN 
lasts from 1 September 2015 until 31 of July  
of 2018 with a total budget of 228.750,00 €. 

The project partnership included represen-
tatives of employers and schools from three 
participating countries, with the Regional 
Chamber of Trades and Crafts Sežana as a  
lead partner, Secondary Construction, Geodetic 
and Environmental Protection School Ljubljana,  
School Centre Srečka Kosovela, Vocational 
School Sežana from Slovenia, Vocational  
Education Centre – Istituto Salesiano San Zeno, 
Verona and Slovenian Regional Economic  
Association Trieste from Italy, Stonecutter 
School Pučišća and Cluster for Eco-Social  
Innovation and Development Split from Croatia.

Erasmus+ project team meeting about the preparation of the manual at the Marmomac fair in 
Verona,Italy

Preface: About the Project EARN
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Even a slight improvement of communication and cooperation among all involved in the education 
process planning and implementation enables substantial improvements of the education outcomes for 
all involved, i.e. the businesses, the schools and the students

•	 To enable knowledge and best practice sharing among all project partners;

•	 To establish a new, long-term strategic partnership of chambers, schools and 

employers (Sežana, Split, Trieste) and schools (Verona, Ljubljana, Brač, Sežana);

•	 To increase the level of impact of employers on education and apprenticeship 

planning, implementation and evaluation;

•	 To upgrade the existing cooperation with related organizations in other coun-

tries and extend this cooperation to new partners;

•	 To develop and introduce a new model of practical training “Learning for com-

petence development”;

•	 To enable acquirement of new skills and competences for teachers, mentors and 

employers;

•	 To improve and accelerate crucial skills acquisition and increase the pupils’ 

employability pupils after completing their vocational education;

•	 To increase the interest and passion of young people for the stonemason 

profession;

•	 To increase entrepreneurial attitude and competences among young people .

THE OBjECTIVES OF PROjECT EARN WERE:



6

Cooperation among the stonecutting business 
and education sector was already well under 
way, but the effects of cooperation could always 
be further improved. One of the main focuses 
of the project was to increase the influence of 
employers on the design and implementation 
of the practical education for the stonemason 
profession, to improve the quality of interac-
tion and exchange between the employer and 
the student, the content as well as the methods 
of the practical training and, especially, the 
creation of a new model of practical training 
based on the needs of the today’s dynamically 
changing labour market.

The relationship between students, employ-
ers and schools can be strengthened and 
improved in a relatively simple way, without 
substantial organizational changes. Even with 
slight, but properly targeted improvements 
through mutual communication and education 
planning, outcomes may be improved for all 
involved. 

Hence, the partners jointly developed a new 
straightforward model of practical training 
based on best practice and partners’ experi-
ences. One of the conclusions of the project was 
that we need simple but practical solutions to 
improve the dynamics and quality of interac-
tion between the employers and the schools. 
This ensures that the knowledge taught in 
schools, both in professional theoretical and 
practical subjects, is closely connected with 
the work that the pupils will need to execute in 
their future workplace. This increases the level 
of pupils’ readiness for real jobs and their tasks, 
requirements and challenges, and provides the 
employer the opportunity to make the training 
more relevant and connected to their business 
needs and interests and get the skilled and 
reliable workers faster.

Thus, the new model of practical training 
implementation proposes the schools to orga-
nize a meeting of all relevant stakeholders at  
the beginning of the school year, i.e. employers 
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Australian ABN group promoting stone masonry apprenticeships on their web site www.abngroup.
com.au/apprenticeship/stone-masonry-apprenticeships

If the stonemasonry and construction businesses need a high quality and moti-

vated work-force, a targeted effort should be applied to promote the profession and 

attract young people passionate about the possibilities the sector could offer them . 

and/or pupils’ mentors from the industry and 
SME stonecutting workshops on one side, 
teachers, schools and organizers of practical 
training, on the other side, and pupils and 
their parents, on the third side. At the meeting, 
employers will be provided an opportunity to 
present their workshops, equipment, products, 
as well as their expectations from the stu-
dents, teachers and the school. Students (and 
their parents) will be given the opportunity to 
express their ideas, visions, specific interests 
and expectations regarding their apprentice-
ship and acquisition of the skills. Also, teachers 
will be able to communicate their needs and 
expectations from the interaction with the 
employers, mentors, students and parents.

In addition to the promotion of cooperation, a 
very important joint challenge of both sectors 

is the promotion of the stonemason profession, 
since the ratio between surplus and deficient 
professions, such as the stonecutting profes-
sion, is becoming increasingly unfavourable. 

Enrolment in secondary education programs in 
technical fields have been drastically decreas-
ing in recent years. The interest of young people 
for entering vocational and professional educa-
tion is declining, while in the labour market, 
demand for professionals with vocational edu-
cation in the applied science and technology, 
including in stonecutting sector, is strong and 
stable. A strongly deficient area of secondary 
vocational education is also construction, and 
as a part of the construction industry, stonecut-
ting, is traditionally heavily present in partner 
regions included in the project (Slovenia-Karst, 
Croatia-Split, Italy-Verona and Karst).
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The EARN project itself was a great example 
of all the benefits the cooperation among 
educational institutions (stonemasonry voca-
tional schools), economic sectors (chambers, 
employers, innovation clusters) and the indi-
viduals (teachers, education leaders, employers, 
innovators, pupils) may provide for all, through 
a new model of practical work-related training 
that directly responds to specific needs and 
interests of each stakeholder, creating a sus-
tainable synergy among all.

The added value of the project is the fact that 
this model may be well applied in almost any 
vocational education since it creates a set of 
practical tools and guidelines for improved 
interaction, exchange and cooperation that are 
crucial for education adapted to the needs of 
the today’s economy.

Hence, we wholeheartedly offer this output to 
all education professionals as a small contribu-
tion and as a response adaptive to their specific 
needs. We do hope you will enjoy and benefit 
from using this material and are really looking 
forward to having any possible feedback on 
the content, methodology and implementation 
improvements. 

We thank you in advance for any such possible 
contribution, as well as we are deeply grateful to 
all Project EARN contributors for their valuable 
contribution to this project and the Manual.  

Project EARN Team
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Rok Verstovšek Tanšek, Euroskills 2016
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The need for education reform is called upon 
from almost all levels. Teachers and schools 
need to dynamically adapt and improve their 
teaching and education programs to increase 
their attractiveness to students. They must 
provide market relevant skills and knowledge 
to stay competitive not only with their peer 
schools but also with diverse online and 
self-learning education.

In addition to this, the modern economy and 
technology is changing contemporary work-
places and the labour market. Humans are 
being replaced more and more by machines 
and computers and there is a stronger focus on 
the need for humans that are skilled, reliable, 
creative, communicative, problem-solving 
and client-satisfaction oriented. Those who 
can offer a high-quality service or product for 
a competitive price are better paid and can 
become leaders of change and growth who 
create prosperity for themselves and society. 

Employers and professionals in each sector are 
at the front of these immense global changes 
and are forced not only to be up to date, but 
also to deal with, and maybe even create such 
changes, through their cutting-edge innova-
tions and game changing ideas. Hence, their 
knowledge, experience, insight and attitude are 

of paramount importance to the students as 
their future employees or peer entrepreneurs. 
Also, these experiences, insights and business 
developments are of the same relevance for 
teachers and schools if they want to provide the 
relevant education and preparation to modern 
youth for the challenges and needs of the 
fast-changing economy. 

Thus, this manual is designed to help all three 
stakeholders to improve the matching of their 
mutual expectations. In the education of future 
stone-cutters, as in all other professions and 
sectors, expectations during the education 
process among all three are naturally different. 

However, if a teacher can provide experience 
and outcomes that are more aligned with a stu-
dent’s expectations on one side and the employ-
er’s expectations on the other, then the teacher’s 
work will become more relevant and rewarding 
not only for the students and employers but 
also for the teachers and the school. Namely, 
students’ and employers’ satisfaction increase 
the esteem of the school in the sector and thus 
may positively affect the business and financial 
results for both the school and the teachers in 
the long term, making them more productive 
and satisfied as well.

Introduction

Some goals of expectations of these three groups are very different whilst some are very similar and 
compatible

StudentS’ expectationS
To get a degree and highly paid job 

with minimum energy and time 
lost.

To obtain relevant knowledge, 
skills, attitudes and experiences

teacherS’ expectationS 
To get a degree and highly  

paid job with minimum energy  
and time lost

To obtain relevant knowledge, 
skills, attitudes and experiences

employerS’ expectationS
To get a degree and highly  

paid job with minimum  
energy and time lost

To obtain relevant knowledge, 
skills, attitudes and experiences
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Manual aims to increase
students’, teachers’ and 
employers’ expectations

and interests overlap

The manual is designed as an interactive communication toolbox that aims to help students, teachers 
and employers better understand each other and communicate their specific expectations. As a result, 
this should increase the overlapping of their individual expectations and interests and thus improve the 
outcome and relevance of the education for all of them. 

Student

teacher

employer

Purpose of the Manual

Student

teacher

employer

Interective toolbox for increasing the convergence of expectations and interests



12

This material is designed as a set of interactive 
communication tools that should help students, 
teachers and employers (or student mentors) 
improve their mutual understanding and 
dynamically adapt to the needs of the changing 
education and economy.

To enable this, the manual provides a set of 
straightforward tools and simple meeting 
and evaluation forms that are expected to be 
used as guidelines to improve the outcomes of 
communication, cooperation and knowledge 
transfer. 

Combined with project based learning, learn-
ing by doing methodologies and person-cen-
tred approach, these tools should help you 
prepare for mutual interaction in and out of the 
classroom, and especially during the student 
apprenticeship in the workplace, regardless 
of whether the workplace is a large industrial 
facility or a small stone-cutting workshop. 

In addition to this, introducing entrepreneurial 
learning through learning frameworks such 
as student or school cooperatives provide 
additional unique opportunities for both the  
students and the teachers to integrate the  
learning with the real world and to help them 
address and develop the skillset needed to succeed 
in highly competitive economy of today either  
as a future employees or entrepreneurs 
themselves. 

These new methodologies and frameworks are 
briefly presented in Best Practice section of this 
Manual as well as in a separate document called 
the “Model for Practical Learning Outcomes 

The process is divided into three simple steps:

How to use this manual?

PreParation 
(Pre-Apprenticeship)

Three steps proposed for teachers, students and employers/mentors to improve overlapping of their 
individual expectations, and outcomes of their mutual interactions

iMPleMentation
(During Apprenticeship)

evaluation
(Post Apprenticeship)

Hence, the manual is written from perspective 
of all three sides to help each side articulate all 
or part of their compatible goals and expecta-
tions, communicate them with two other sides 
and then manage, monitor and optimize the 
outcome of the learning and teaching process 
for all involved.
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Four elements of the “Model for Practical Learning Outcomes Improvement Using the Real-Life Project 
Based Learning and Student Cooperatives” enable a full-fledged skillset development highly relevant for 
the contemporary student, the school and the businesses global market competitiveness

Fundamental 
vocational 

knowledge

Workplace ethics
and labour

market skills

Business and client
relationaship 
management 
skills 

Creative 
problem solving 
and social skills

aPPrentiCeshiP 
Model

regular 
eduCation
PrograM

ProjeCt Based 
learning

student 
CooPeratives

Improvement Using the Real-Life Project Based 
Learning and Student Cooperatives”. 

In this manual, each section is supported by a 
short introduction and a set of simple tools for 
stakeholder guidance. Each section has steps 
and tools dedicated to your role, be it a student, 
teacher or employer/mentor, so you only need 
to focus on your tasks.

Of course, if you are curious to know what are 
the tools and tasks envisaged for others, you 
can read the materials for other groups without 
any problem. It could even help you understand 
their perspective, and maybe contribute even 

better to optimization of realization of individ-
ual and joint specific needs and expectations to 
increase mutual satisfaction. 

This may be especially interesting for teachers, 
who may benefit from a holistic insight into the 
learning and practice process of their students 
and their interactions with employers and 
mentors.

In the following pages, the three steps are 
explained in more detail. If you want to skip 
to section relevant for your group, follow the 
colour of your section “signposts”.  
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Each stakeholder (teacher, student and mentor/
employer) should go through the following 
stages of apprenticeship preparation, imple-
mentation and evaluation. Each stage consists 
of simple steps and tools available to help the 
stakeholder effectively prepare for his/her role 
in each of the stages. 

•	 Individual Preparation Form

•	 Before the Apprenticeship Stakeholder Meeting

•	 Work Plan 

•	 Safety Instructions

•	 Apprenticeship Work Plan Update

•	 Tender

•	 Code of practice

•	 Mid Practice Stakeholder Meeting

•	 Individual Evaluation Form 

•	 After Apprenticeship Stakeholder Meetings Form

•	 Final Report

Apprenticeship Flow-Chart
In order to facilitate the process, we prepared 
a set of simple tools that may be adapted to 
specific needs, interests and constraints of each 
stakeholder. Use these tools as a basis for your 
own specific situation and use your creativity to 
change it if something is missing, or something 
to be removed or improved to better fit you and 
your apprenticeship process and environment. 

Before apprenticeship:

HOW TO SUCCESSFULLy PREPARE FOR THE APPRENTICESHIP? 

during apprenticeship: 

HOW TO SUCCESSFULLy IMPLEMENT THE APPRENTICESHIP?

Post apprenticeship: 

HOW TO SUCCESSFULLy IMPLEMENT THE APPRENTICESHIP?
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To improve the outcome of the apprenticeship, 
a few simple preparatory steps are highly 
recommendable.

It enables all involved to better prepare for the 
apprenticeship, enabling each of the sides to 
better articulate his/her goals and expectations 
so that these are better understood, communi-
cated and finally achieved.  

The preparatory step includes goal setting or 
planning from the perspective of each stake-
holder (student, teacher, employer/mentor), 
stakeholder meetings and safety instructions 
necessary to be exchanged before the appren-
ticeship starts to avoid or minimize risks of 
injury or damage. 

Individual Apprenticeship Preparation Form 
are designed to help each stakeholder set up 
its own specific goals and expectations which 

Four tools for pre-apprenticeship preparatory steps include Individual Apprenticeship Preparation 
Form, Before Apprenticeship Stakeholder Meetings Form and Agenda, Apprenticeship Work Plan and 
Safety Instructions

Individual
Apprenticeship

Preparation Form

Before Apprenticeship
Stakeholder Meeting 

Form and Agenda

Apprenticeship 
Work Plan

Safety
Instructions

Pre-Apprenticeship
SHORT INTRO: HOW TO SUCCESSFULLy PREPARE FOR THE 
APPRENTICESHIP?

are to be met if the stakeholder wants to make 
this experience relevant and useful from per-
spective of its needs, interests and business 
objectives.

Before Apprenticeship Stakeholder Meetings 
Agenda enables easier structuring of the 
meetings that are necessary for all to better 
understand and meet each other’s goals and 
expectations. 

The stakeholder meetings are a chance to 
exchange information, expectations and plans, 
and discuss adjustments that will ensure easier 
achievement of mutual and individual expecta-
tions and objectives. 

Finally, during this phase, it is important that 
all stakeholders are prepared for safe practice 
by exchange crucial safety information and 
instructions. 
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Copy this form in three copies and share them among students, teachers and mentors. Let them fill 
in this form before the stakeholder meeting if possible. If not, distribute this at the beginning of the 
meeting and give everyone enough time to get it through, think over every question and fill it in. 

STUDENT TEACHER MENTOR

name 

Phone

e-mail

What are my 
most important 
overall life and 
business goals 
and expectations I 
would like to share 
with others? *

What are my 
most important 
specific goals 
and expectations 
I would like to 
achieve through 
the apprenticeship 
for myself and for 
others involved?

Specific goals/expectations:

I would like to learn/experience:

I would like to be treated:

I would like the teacher and the 
mentor to behave responsibly 
by:

I will contribute to the company 
by:

I am worried about:

Specific goals/expectations:

I would like the student to 
learn/experience:

I would like to be treated:

I would like the student and the 
mentor to behave responsibly 
by:

The student will contribute to 
the company by:

I am worried about:

Specific goals/expectations:

I would like the student to 
learn/experience:

I would like to be treated:

I would like the student and the 
teacher to behave responsibly 
by:
 

The student will contribute to 
the company by:

I am worried about:

other 
comments

sign and date

APPRENTICESHIP PREPARATION FORM

* optionally if you want to share your overall visions to present other to better understand you and thus contribute to your vision
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Use this agenda as a proposal for your own meeting. Adapt if necessary.

BEFORE APPRENTICESHIP STAKEHOLDER MEETING AGENDA

Agenda Proposal

1 . Short Introductory Welcome Words by the Meeting Host (e .g . School Principal)

2 . Short Presentation of the Apprenticeship Stages and Outcomes Improvement Tools  

3 . Mutual Sharing the Apprenticeship Goals and Expectations

4 . Agreement on Preparation of the Workplans

5 . Next Steps 

6 . Questions, answers, proposals and ideas 

7 . Other topics (optionally)

8 . Conclusion 
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ELEMENT FLOOR CORNICE
BasiC 
laYouts 

Examples
- Photos from 
field visits

Residental - Split Prokurative - Split Diocletian Palace

Date:
start: 
2.10.2017

end: 
4.12.2017

ManuFaC-
turing 
draWing
-draft

This part is 
completed 
during their 
practical lessons 
in co-operation 
with the relevant 
teacher

Front view left/right section

top Projection

Dimension estimate of raw material:

35cm×23cm×50cm = 40.250 cm3

V = 0,04 m3

WORKING PLAN
These examples are specific to elements in stonemasonry, you can copy and paste them into a word 
or excel document and make them suitable to the apprenticeship you are hosting or taking part in.

Material

tYPes Marble limestone travertine onyx sandstone granite

USED IN THIS CASE:

UNIT PRICE  [kn/m3] 11 .000*

USED:  [m3]      0,04

Price of raw material [kn]     440*

*Price with VAT

neCesarrY eXaMination aCCording to stone tYPes and ussage
Petrographic 
examination

Presssion Savojna 
čvrstoća

Habanje Density Porosity Thermal 
expansion

Frost Water  
absorption

Agens

HRN EN 
12407:2008

HRN EN 
1926:2008

HRN EN 
12372:2008

HRN EN 
14157:2004

HRN EN 
1936:2008

HRN EN 
1936:2008

HRN EN 
14581:2008

HRN EN 
12371:2010

HRN EN 
13755:2008

HRN EN 
14147:2004
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WorK
ManuFaCturing stonePlaCing installation

desCriPtion oF WorKing 
Phases 
*used tools, number of pieces, 
surfaces look …

Phase definition in conversation 
with teacher of practical work

Student to note any necessary 
instructions or observations

Student to discuss appropriate 
tools needed with their teacher 
and note them here.

1st Phase – mark the ashlar according to the 
template
I made templates on Stonemasonary 
construction classes - enclosed

2nd Phase -  to carve shown parts with 
appropriate tool.
Part to be placed in wall is about 1/3 and it is 
not necessary to be carved.

3th PHASE - making canal according to the 
template
Tools I used: 1. mallet and hand chisel 
                     2. …

4th Phase – making the profile with 
stonemasonary set of tools from fine to rough.

5th Phase – controlling the piece
The piece is good. There is no need for extra 
treatment.

We need to prepare:
1 . TRANSPORT
2 . SCAFFOLD
3 . CRANE
4 . BINDER

For work on scaffold 
there is necessary to be 
at two workers .

After this, time for stone 
placing the piece is 1 
hour .

Calculation is usually do 
for complete building 
site .

tiMe - code of 
practise

16 /date 2. 
10. 9. 10. 16.

10.
23. 
10.

30. 
10.

6. 
11.

13. 
11.

20. 
11.

27. 
11.

4.
12. ∑ 29. 1. 

2018. ∑

tiMe i need [h] 
Monitoring
*input working hours

4 4 4 4 4 4 4 4 4 4 1

laBor PriCe
 - code of practise
* from the included table

16 hours × 100,00 kn = 1.600,00 kn 1 hour × 100,00 =100 kn

MY WorKing PriCe
* To be calculated based on unit costs

40 hours × 100,00 kn = 4.000,00 kn 1 hour × 100,00 =100 kn

oBservation & disCusion:
* how to be competitive or to achieve 
higher price

- I need to work faster
- I can use electrical or pneumatic tools for some parts
- maybe I can manage work in different way (better work organisation, 
more workers…)

Date:               16.5.2018      Author:  Miha Kladivar

Safety working instructions:
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HEALTH AND SAFETy GUIDELINES

use of personal protective equipment Yes no

the movement of transport and lifting devices in the workshop and in 
the dumping of materials Yes no

working with hand tools for stone processing Yes no

working with electric stone processing machines Yes no

working with pneumatic tools Yes no

working on a CnC machine Yes no

manual lifting and moving heavy loads Yes no

horizontal and vertical transport with vacuum grips Yes no

horizontal and vertical transport with pallet foreclift Yes no

working in noise Yes no

working in dusty environments Yes no

waste management and hazardous substances Yes no

response in the event of an accident Yes no

Use this form to ensure students are aware and trained on health and safety requirements within 
the workplace of the apprenticeship.

EMPLOyER Name and address of the employer

STUDENT First and last name of the student

We confirm the student has passed a test for occupational safety and health

legislation in the field of health and safety at work Yes no

health and safety measures in temporary and mobile construction sites Yes no

fire safety Yes no

the student has passed the test with at least 80% of the correct answers

The school where the student passed the test: Date: Signature of the mentor:

the employer or an authorized mentor ______________________________________ informed 
the student about the risks and measures for safe and healthy work in the field of stonecutting 
before they started their apprenticeship. 
the start date of the apprenticeship:  ___________________.
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Student Statement

STUDENT First and last name of the student

i am informed about the risks involved in manual and machine stonework and the installation of 
stonecutting products. i am informed about the measures for safe and healthy work.

i declare that i will perform the work under the supervision and according to the instructions of 
the mentor.

i will work safely and responsibly so as not to endanger myself and other employees.

date: signature of the student:

date: signature of the employer or mentor:

Please attach a list of national legislation of health and safety at work.
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During Apprenticeship
SHORT INTRO: HOW TO SUCCESSFULLy IMPLEMENT THE 
APPRENTICESHIP?

After you have all successfully prepared for 
the apprenticeship, it can start more smoothly 
and safely, and enable better alignment of the 
mutual expectations and goals, and finally, 
improved satisfaction of all three stakeholders, 
students, employers/mentors and teachers.

However, during the apprenticeship, it is helpful 
to use tools that may improve the quality of 
the apprenticeship even further. Hence, we 
prepared a proposal of four tools that may be 
adapted to your specific apprenticeship needs 
and objectives. 

These tools are as follows:

Four tools for implementation phase (During Apprenticeship) include Code of Practice, During 
Apprenticeship Stakeholder Meeting Form and Agenda (these meetings are optional but highly 
recommendable), Tender and Apprenticeship Workplan Update

Code of Practice During Apprenticeship 
Stakeholder Meeting 

Form and Agenda

Work Plan and 
Tender

Apprenticeship
Workplan Update
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CODE OF PRACTICE
Each apprenticeship program should include 
guidelines for the practical tasks that will be 
performed during student practical work.

Code of Practice included in this Manual are an 
example of one possible set of guidelines and 
information describing e.g. the working time 

The Code of Practice sets standards and guide-
lines for practical work that are to be followed 
during the implementation of the appren-
ticeship. During Apprenticeship Stakeholder 
Meeting Form and Agenda enable further 
interactions among stakeholders to monitor 
and improve the apprenticeship. 

Although they may look demanding, these 
intermediate meetings may be a great solution 
for evaluation of the apprenticeship progress 
and applying some process and activities 
corrections before the apprenticeship is over 
and is too late for interventions. Thus, this 
enables timely intervention and alignment of 
the process with the reality of apprenticeship 
implementation which may be rather different 
than it was planned in the beginning. It is a 
sort of a short fine-tuning briefing employer/ 
mentor and student/mentee may have to 
exchange their perspectives on the level of 
realization of the plan set up by both sides in 
the beginning of the apprenticeship process 
and improve it if necessary.

The Work Plan enables the student to track 
their work throughout the apprenticeship. This 
will be the project they work on during their 
apprenticeship and is connected to the Tender, 
which provides the costs for that piece of work.

A Tender represents a model practice task that 
can be used as a sample for practical work 
during an apprenticeship. Also, the Appren-
ticeship Workplan Update enables all involved 
to optimize the apprenticeship by adapting 
the apprenticeship to real-world situations and 
developments, as well as with the changing 
needs and circumstance of all involved.

for manufacturing and placing stone elements, 
describing, e.g. time need for programming and 
then working time on the CNC machine.

However, feel free to add your Code of Practice 
materials and guidelines in accordance with 
your specific learning objectives.

Discuss these during the stakeholder meetings 
involving teachers, students and business 
mentors and agree on a material applicable, 
relevant and feasible for your specific appren-
ticeship program.
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BaSIc SImple compleX

a) teKoČI proFIl

HAND MADE - 2 h 8 h
PNEUMATIC TOOLS - 1 h 5 h
ELECTRIC TOOLS 20’’ (sawn) 1 h 5 h
CNC MACHINE 1' 1' 1' 5' 10' 30'
STONEPLACING 1 h 1 h 1 h

B) proFIlnI Kot

HAND MADE - 2 h 4 h
PNEUMATIC TOOLS - 1 h 1 h
ELECTRIC TOOLS 15'' 1 h 1 h
CNC MACHINE 1 30'' 5' 30' 5' 45'
STONEPLACING 1 h 1 h 1 h

c) proFIlnI VoGal

HAND MADE - 2 h 6 h

PNEUMATIC TOOLS - 1 h 3 h
ELECTRIC TOOLS 15 h 1 h 3 h
CNC MACHINE 1' 30'' 5' 10' 10' 1h
STONEPLACING 1 h 1 h 1 h

Code of Practice: Working Time for Manufacturing and Placing 
Stone Elements
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d) SlepI Kot 

HAND MADE 2 h 2 h 8 h
PNEUMATIC TOOLS 1 h 1 h 5 h
ELECTRIC TOOLS 1 h 1 h 5 h
CNC MACHINE 5' 5' 5' 5' 10' 1h
STONEPLACING 1 h 1 h 1 h

e) arch element  

HAND MADE 8 h 10 h 20 h
PNEUMATIC TOOLS 4 h 5 h 10 h
ELECTRIC TOOLS 4 h 5 h 10 h
CNC MACHINE 5' 1h 5' 1h 10' 3h
STONEPLACING 1 h 1 h 1 h

F) maSIVe StaIr (cIrcle top VIeW) 

HAND MADE 8 h 16 h 20 h
PNEUMATIC TOOLS 3 h 6 h 9 h
ELECTRIC TOOLS 3 h 6 h 9 h
CNC MACHINE 10' 30'' 15' 2h 15' 3h
STONEPLACING 2 h 2 h 2 h

* PROGRAMMING TIME  
** WORKING TIME
- BECAUSE OF SIMPLICITY USUALLY IS NOT MADE BY HAND
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BaSIc SImple compleX

G) BaluSter (cIrcle top VIeW)

HAND MADE 6 h 12 h 18 h
PNEUMATIC TOOLS 3 h 6 h 9 h
ELECTRIC TOOLS 3 h 6 h 9 h
CNC MACHINE 5' 1h 5' 1h 15' 2h
STONEPLACING 1 h 1 h 1 h

h) BaluSter (SQuare top VIeW) 

HAND MADE - 10 h 30 h
PNEUMATIC TOOLS - 3 h 15 h
ELECTRIC TOOLS 0 .5 h 3 h 15 h
CNC MACHINE 1' 5' 15' 1h 1h 6h
STONEPLACING 1 h 1 h 1 h

I) column   

HAND MADE 20 h 20 h 30 h

PNEUMATIC TOOLS 10 h 10 h 20 h
ELECTRIC TOOLS 10 h 10 h 20 h
CNC MACHINE 30' 6h 30' 3h 30' 6h
STONEPLACING 1 h 1 h 1 h
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J) roSette, 100cm x 100 cm x 10 cm 

HAND MADE 50 h 100 h 150 h
PNEUMATIC TOOLS 20 h 40 h 70 h
ELECTRIC TOOLS 20 h 40 h 70 h
CNC MACHINE 15' 10h 30' 12h 1h 15h
STONEPLACING 8 h 8 h 8 h

K) letter, options: height, 2 cm / 4 cm / 6 cm  

HAND MADE 0 .5 h 0 .5 h 1 h
PNEUMATIC TOOLS 0 .5 h 0 .5 h 1 h
ELECTRIC TOOLS 0 .5 h 0 .5 h 1 h
CNC MACHINE 5' 30' 5' 30' 5' 30'
STONEPLACING - - -

l) conSole

HAND MADE - 2 h 6 h
PNEUMATIC TOOLS - 1 h 2 h
ELECTRIC TOOLS 0 h 1 h 2 h
CNC MACHINE 1' 5' 5' 30' 15' 2h
STONEPLACING 1 h 1 h 1 h

* PROGRAMMING TIME  
** WORKING TIME
- BECAUSE OF SIMPLICITY USUALLY IS NOT MADE BY HAND
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Copy this form in three copies and share them among students, teachers and mentors. Let them fill 
in this form before the stakeholder meeting if possible. If not, distribute this at the beginning of the 
meeting and give everyone enough time to get it through, think over every question and fill it in.

STUDENT TEACHER MENTOR

name

experience

The best part so far has been:

The least favourite part so far 
has been:

My strongest area has been:

My weakest area has been:

I would like to focus on 
improving:

I will support the student by:

I will support the mentor by:

We will focus on improving:

The best part so far has been:

The least favourite part so far has 
been:

The student has shown these skills:

I have been impressed by:

The student needs to improve:

We will focus on improving:

other
comments

sign and 
date

DURING APPRENTICESHIP MEETING PREPARATION FORM 
AND STAKEHOLDER MEETING AGENDA
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1 . Short Introduction

2 . Short Evaluation of the Apprenticeship Progress and Outcomes Improvement Tools  

3 . Discussion on the Ways for Improvement 

4 . Adaptation of the Workplan 

5 . Next Steps and other topics (optionally)

6 . Conclusion 

This meeting may be organized by business mentor and the student with or without teachers  
participating in it. However, if you think teachers’ participation may be useful, consider their  
involvement too. Use this agenda as a proposal for your own meeting. Adapt if necessary.

Agenda Proposal
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TENDER

TENDER SUBjECT:

1. Material supply

*  price of ashlars per  m3 is  TyPE  

supply of ashlars  with exactly dimensions   NUMBER DIMENSION PRICE

     

     

SUM:  

2. Manufacturing and placing

* unit price of qualified stonemason per hour is   NUMBER TIME PRICE

drawing (manufacturing sheet with templates)      

     

     

   

SUM:  

3. Delivery and auxiliary works on stoneplacing

   

   

SUM:  

Net price of work (1+2+3)  

VAT 25,00%  

Total cost with VAT:  

Payment method:   
Warranty period        

deadline:  

extra conditions:  
 

attachment:  

 
Place, date Signature:
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WORKPLAN UPDATE FORM PROPOSAL

WORKPLAN UPDATE ITEM

name and Contacts of the student

name and Contacts of the teacher 
Mentor

name and Contacts of the Business 
Mentor

hosting department/ organization 

apprenticeship Period

Conclusions of the evaluation of the 
apprenticeship Progress and things to 
be improved, added or adapted: 

updated general, specific and learning 
goals outcomes 
(if relevant)

additional activities/projects to be 
completed (if relevant)

Crucial additional mutual agreements 
on attitudes, behaviours, responsibility 
and contributions to make the 
apprenticeship best possible experience 
for all involved (if relevant)

other comments 

signatures of all included

Use this Workplan Form as a proposal for your own apprenticeship implementation planning.  
Adapt if necessary.
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The idea of this final stage or Post Appren-
ticeship phase of the process is to enable all 
stakeholders to reflect on the apprenticeship 
and evaluate the outcomes in comparison with 
the initial plan and expectations. 

This phase may prove crucial to enable con-
tinuous growth and improvement not only of 
the individual apprenticeship, but also of the 
education, working and business development 
or workforce acquiring processes. 

Apprenticeship
 Evaluation

Final  Stakeholder 
Meeting Form
and Agenda

Final  Report

Three tools for post-apprenticeship include Apprenticeship Evaluation, Final Stakeholder Meeting Form 
and Agenda and Final Report

The evaluation is a form enabling a guided 
reflection on what was good and what may or 
should be improved in the process and among 
all stakeholders to improve the outcomes of the 
education, apprenticeship and even business 
perspectives of the student, employer and 
teacher. 

Final stakeholder meetings enable final 
exchange of information, but also a small joint 
celebration of a completed effort by all involved. 

Post Apprenticeship

In that way, all three sides, can not only provide 
new learning and improvements for them-
selves but also enable valuable information for 
other sides and help each other achieve their  
individual and common objectives and expec-
tations. This phase consists of three tools pro-
posed which may be again adapted to specific 
needs and situations of each involved party. 
These tools include Individual Apprenticeship 
Evaluation, Final Stakeholder Meetings and 
Final Report. 

SHORT INTRO: HOW TO SUCCESSFULLy CONCLUDE THE 
APPRENTICESHIP?

It may include some simple catering and gifts 
for all involved and efforts invested with a 
special emphasis on gratitude for mutual con-
tribution and dedication to the achievement of 
mutual goals and expectations.

At the end, the final report is a written trail 
of the process and the lessons learnt for all 
involved that involves the most important 
insights, conclusions and recommendations for 
the future.   
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Student____________________________  School___________________________________

Employer__________________________   Mentor___________________________________

4 – Outstanding      3 – Good     2 – Fair     1 – Needs Improvement      NA – Not applicable

Personal & social Qualities Quality of Work and Work habits

Able to work with others                      
Accepting of constructive criticism     
Adaptable to new tasks/situations     
Shows respect for others and self       
Demonstrates a positive attitude        
Punctual and attends regularly
Dresses appropriately for job
Takes appropriate leadership role

4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA

Uses time effectively 
Shows initiative 
Able to follow directions 
Completes assigned tasks 
Able to problem solve 
Aware of safety practices 
Uses technology effectively 
Willing to learn 

4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA

Communication skills Core Competencies
(please list areas focussed on during practise)

Communicates effectively
Uses appropriate technical language 
Listens effectively
Understands instructions
Communicates needs

4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA

4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA
4 3 2 1 NA

FINAL ASSESSMENT

attendance

Would you welcome this student back? 
Additional comments:

Overall work performance

Yes          No           Maybe

4 3 2 1 NA

Supervisor’s Signature  
____________________________

Date: __________

Student’s Signature  
____________________________

Date: __________

POST APPRENTICESHIP STUDENT EVALUATION
This form is intended to be filled in by a business mentor for a student. Please be sincere and con-
structive and help student recognize his strengths and weaknesses. Add or change the form if you 
consider necessary. Give this form to the teacher and let the teacher use this form to go through it 
with the student. Teacher should help student understand that this is not the form for evaluation of 
the student as a person but his behaviours, attitudes and achievements during the apprenticeship. 
It is subjective perspective of his/her business mentor and encourage students to take it with a grain 
of salt. However, if taken open-mindedly and wisely, it may provide some guidance for them to 
improve some aspects of their behaviours and attitudes to better suit specific business and labour 
market environments. 

Post Apprenticeship Student Evaluation Form
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Copy this form in three copies and share them among students, teachers and mentors. Let them fill 
in this form before the stakeholder meeting if possible. If not, distribute this at the beginning of the 
meeting and give everyone enough time to get it through, think over every question and fill it in.

STUDENT TEACHER MENTOR

student

experience

The best part has been:

The least favourite has been:

I have learnt the following:

I would like to improve the 
following:

The placement could be improved 
by:

Next apprenticeship I would like to 
focus on:

The best part has been:

The least favourite has been:

My feelings about the placement 
are-
The student:

The mentor/company:

We can improve the placement 
by:

I will support the student at 
school by:

The best part has been:

The least favourite part so far 
has been:

The student has learnt the 
following:

The student needs to improve:

We can improve the placement 
by:

The school can support the 
student by:

other 
comments

sign and 
date

POST APPRENTICESHIP STAKEHOLDER MEETING FORM
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Agenda Proposal

1 . Short Introduction and Welcome Words (e .g . from the School Principal)

2 . Presentation and Evaluation of the Apprenticeship Implementation  

3 . Discussion on the Possible Ways for Improvement for Future Apprenticeships

4 . Next Steps and Other Topics (optionally)

5 . Diplomas and Certificates of Excellence and/or Gratitude

6 . Celebration of the Successful Completion of the Apprenticeship Program 

POST APPRENTICESHIP STAKEHOLDER MEETING AGENDA
Use this agenda as a proposal for your own meeting. Adapt if necessary.
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Report is a tool for successful conclusion of the apprenticeship program that may be used by the 
school to track progress and improve the apprenticeship program year by year. Use this form as a 
guideline for your own reporting purpose and adapt it as needed.

apprenticeship Program title (if 
relevant)

name of the implementing educational 
organization

Contact Person/apprenticeship 
Program Coordinator

names of the partnering organizations 
(businesses, other organizations and 
institutions, local bodies, etc.)

names of the Participating teachers and 
Business Mentors

Period of implementation

short description of the apprenticeship 
Program
(activities implemented, outputs and 
results produced, etc.)

total number of students applying for 
the Program

total number of students Completing 
the Program

total number of Business Mentors 
Participating

total number of teachers Participating

number of stakeholder Meetings

Best aspects of the apprenticeship 
Program

Problems and issues Faced and if and 
how they Were addressed

lessons learnt and Plans for Future

other Comments

FINAL REPORT FORM
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Key achievements:
•	 Conversations around improvement;

•	 Partnership purchasing of machinery;

•	 Collaboration in Marmomac fair;

•	 Minibus service from the train station to the school .

Key reasons for success:
•	 Consistent communication between all the stakeholders;

•	 Buy-in of all partners;

•	 Positive energy .

Best practice
In this section, we present some of the best practices implemented and/or collected by the Project 
EARN partners for purpose of their sharing, dissemination, adaptation and/or further develop-
ment, and eventually scaling among the same or similar educational institutions. If you need more 
information on these, please do not hesitate to contact the partners directly. 

STRENGTHENING LINKS BETWEEN EDUCATION AND 
PROFESSIONAL ENVIRONMENT

To strengthen their relationship with the pro-
fessional sector, San Zeno Institute arranges 
a meeting every two month between entre-
preneurs, trade associations, the municipal 
administration and the school. The meeting 
is open to other entrepreneurs or people who 
could be involved in the order of business.

Such meetings have led to the purchase of 
new technologically advanced machines for 
the school, with a view to reinforcing the 
teachers’ educational skills and the pupils’ 
skills. One of the managers of the Donatoni 

Macchine company took part in the meetings 
and showed the technical characteristics of 
the CNC machine, which could be purchased 
at manufacturing costs by the school with 
the contribution of the entrepreneurs, CVE 
(Consorzio Valpollicella Esposizioni – the insti-
tution which promotes the marble sector) and  
municipal administration. 

Moreover, since the number of pupils in the 
school has been increasing, the opportunity to 
transfer the school’s seat to a bigger building 
near the laboratories, has been considered.
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Key achievements:
•	 Connecting personal, educational and professional individuals;

•	 Strengthening each sector’s interest in the other .

Key reasons for success:
•	 Good organisation of event;

•	 Interesting to all stakeholders;

•	 Consistent participation by all stakeholders .

CELEBRATING THE STONE SECTOR WITH ALL 
STAKEHOLDERS

Every year San Zeno Institute hosts a dinner 
inside the laboratory, in which pupils, families 
and the municipal administration take part. The 
dinner is usually prepared by a catering service 
with typical products of Verona. The pupils are 
entrusted the arrangement of the spaces and 
the tables and the distribution of the meals, all 
this with the help of the teachers. It is also an 

opportunity for the municipal administration, 
the entrepreneurs, the associations, and for the 
school itself, to present the programs, results 
and projects. It is an event of communication 
and dialogue among the families, the school 
and the world of work. Throughout the course 
of the evening, there is also a lottery which 
offers some of the pupils’ works as prizes.

Visiting the Sant’Ambrogio’s School of Marble, 
Italy

Marble sculpture
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Key achievements:
•	 Annual review of whole sector;

•	 Annual planning for next year;

•	 Open discussion between stakeholders to align expectations;

•	 Collaboration between Ministry of Education, school and employers .

Key reasons for success:
•	 Making the most of having everyone in one place;

•	 Creating an open and welcoming environment;

•	 Gathering the right people for decision making .

ANNUAL REVIEW AND PLANNING WITH STAKEHOLDERS
At the end of their three-year course, students 
at San Zeno Institute do their final exams to 
gain their professional qualification. To approve 
the final results, an expert panel must first 
interview students and test their knowledge. 
The panel is made up of representatives from 
various ministries and from the professional 
environment. San Zeno Institute make the most 

of this occasion by organizing a lunch together 
with the external committee, all the students 
and teachers, entrepreneurs and the municipal 
authorities, where they can discuss the past, 
the future and working together.

Sant’Ambrogio’s School of Marble, Italy
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After visiting middle schools in the territory 
to promote San Zeno Institute, those who are 
interested visit the school and have a lesson in 
the laboratory. During this lesson, every guest 
is supported by a pupil of the third year. The 
students of the school become tutors for a day 
and show their skills and the tools they usually 

PLAN yOUR FUTURE – HANDS-ON OPEN DAy

Key achievements:
•	 Increase in student numbers;

•	 More positive attitudes towards the school;

•	 Better reputation within the community .

Key reasons for success:
•	 Engaging approach;

•	 Open invite to families and teachers as well as students;

•	 Using current students as ambassadors .

use. The guests create a little artwork both by 
hands and by using CNC machines. At the end, 
the school gives them a certificate of attendance 
and the artwork.

Laboratory of the Sant’Ambrogio’s School of 
Marble, Italy
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Key achievements:
•	 Students involved in creating something they will see in use;

•	 Creation and installation of four benches and two flower boxes in collaboration 

with the city council and local businesses;

•	 Creation and installation of benches and a fountain .

Key reasons for success:
•	 Strong local partnerships;

•	 Accountability held by all stakeholders;

•	 Agreements in place .

PROjECT BASED LEARNING WITH THE LOCAL COMMUNITy 
San Zeno Institute is often commissioned to 
produce goods for the local community. The 
request is discussed by the coordinator with 
the teachers of the marble sector to assess the 
feasibility and the costs. There is an agreement 
with the municipality so that all the commis-
sioned works are free in terms of investment in 

tools and structure. The projects are managed 
by the teachers of the technical area and pro-
posed to a class. When the project is completed, 
the students and the teachers work together for 
the implementation. The final product is given 
to the client within the timescale required.

Exibit “MarbLEGO” presented on the Marmomac fair in Verona, Italy
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BEST PRACTICE IN STUDENT CO-OPERATIVES

Srednja škola Dalj has been running their 
student co-operative, Učenička zadruga Dalya, 
for 10 years now, and continue to go from 
strength to strength. A key part of this is the 
recruitment of student directors. By working 
across various areas and producing different 
products, there is plenty of opportunity for their 
students to get involved. However, you can’t 

just drop in and say you want to be a part, you 
have to apply. Once the teachers and mentors of 
the co-operative prepare the work plan for the 
year, they then advertise the job opportunities 
to the students of the school. Anyone can apply, 
even if it isn’t their field of study. They then go 
through a formal process to be recruited, and if 
successful they get a paid part time job.

1. Paying students and entering the market

Key achievements:
•	 Students learn key skills relating to finding, applying and gaining employment;

•	 Students develop their entrepreneurial skills in a specific area;

•	 Students are paid for their work .

Key reasons for success:
•	 Proper business model that supports recruitment;

•	 Strategic planning to involve students;

Key achievements:
•	 Being awarded Best Student Cooperative Product for their strawberry wine;

•	 Offering a range of products on the open market;

•	 Gaining nationwide reputation for their approach;

•	 Students learn about quality control .

Key reasons for success:
•	 Ensuring accountability so that students and teachers work and produce quality;

•	 Entrepreneurial mindset first .

As well as this, they also place their products on 
the open market. The co-operative has main-
tained a focus on producing quality goods. This 

means they demand a professional approach 
from their students and can then look at selling 
products on the market. 
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Key achievements:
•	 Entering the competitive market;

•	 Gaining a book deal with a publisher;

•	 Preserving culture through a sustainable activity .

Key reasons for success:
•	 Offering something attractive and interesting;

•	 Knowing the market in which they work;

•	 Networking where possible to achieve goals .

Osnovna Škola Vis has managed to fulfil two 
goals when it comes to running their success-
ful student co-operative, Učenička zadruga 
Issa. Through their work with the students and 
their families, they produced the impressive 
recipe book entitled ‘Škoj na pjat’. This carefully 
chosen selection of traditional dishes was 
brought to life by publishing in both the local 

dialect and Croatian. This lead to great sales to 
both people from Vis and Croatia. So great in 
fact they printed and sold out two batches of 
the books. This resulted in nationwide recogni-
tion after which they were then approached by 
a publisher to translate their book into Italian 
and English and sell to tourists.

2. Protecting cultural and traditional heritage and working with 
the private sector
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Key achievements:
•	 Running it annually and growing each year;

•	 Having a healthy number of schools participate;

•	 Example of positive collaboration between the public and private sector .

Key reasons for success:
•	 Holding it in a public space;

•	 Offering stands to schools in the county;

•	 Encouraging students to get involved .

3. Promoting student co-operative work to the general public
All the student co-operatives in Split Dalmatia 
County, Croatia gather annually together to 
show off their wares. For example, in May 2017, 
around 40 student co-operatives set up stalls in 
City Centre One, a shopping centre in Split, to 
promote their work as wide as possible. It was 
the 29th edition of this event, and thanks to 

its location attracted hundreds of visitors who 
wouldn’t have normally seen or heard about 
most of the stalls there. They were able to sell 
their goods as well as make certain products 
there and then, providing an engaging element 
to a shopping centre.





46

STATE OF ART OF STONECUTTING IN THE TRIESTE AREA AND 
THE STONECUTTING COURSE OF SDZPI

At the beginning of the 1990s, a two-year 
course for stonecutters has been organised 
at the initiative of the Slovenian Regional 
Economic Association (Slovensko deželno 
gospodarsko združenje - SDGZ) and the then 
Slovenian Regional Institute for Vocational 
Education (IRSIP-SDZPI, today known as Ad 
Formandum), with the support of local and 
regional authorities, who saw the need for local 
development in accordance local traditions and 
cultural heritage. The course was made possible 
by the regional legislation of the Friuli Venezia 
Giulia Region. 

The training was carried out both on a practical 
and a theoretical basis in the classroom, half of 
the time was dedicated to theoretical lessons, 
and the other half to practical training. 

The mentor and soul of the course was architect 
Ivek-Ivan Pertot, who led future stonecutters 
through the process of education, which enabled 
the participants to achieve self-employment 
by opening their own stonework workshops, 
which are today still mostly active. 

Architect Pertot also published the handbook  
(in Slovenian) ‘‘Handling and Designing Stone 
in Stonemasonry: course material for stone 
processing and design at the Slovenian Regional 
Institute for Vocational Education in Trieste’’ 
(Original title: Obdelava in projektiranje kamna 
v kamnoseški obrti : gradivo tečajev za obde-
lovalce in oblikovalce kamna pri Slovenskem 
deželnem zavodu za poklicno izobraževanje v 
Trstu).

Stonecutting in the first half ot the 20th Century
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Key achievements:
•	 During the course of the training, students acquired theoretical and  

practical skills that enabled them to establish and successfully manage their 

own business; 

•	 Many students successfully completed the course and either continued working 

in family owned businesses and workshops or established themselves as inde-

pendent craftsmen without prior knowledge or experience .

Key Reasons for Success:
•	 Taking into account real needs of the territory;

•	 Enthusiastic approach of the head of SDZPI Tamara Blažina and the mentor  

Ivan Pertot;

•	 Right combination of theoretical and practical knowledge, which provided the 

participants with the necessary foundation to establish themselves as success-

ful stonecutters;

•	 Role of the Slovenian Regional Economic Association (SDGZ) by bringing together 

all the stakeholders .
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Participants in shop Okras project and guests

HIGHER VOCATIONAL SCHOOL SEžANA ALUMNI CLUB & 
SOUVENIR SHOP ‘’OKRAS’’

Graduates of Sežana’s Higher Vocational School 
established in February 2016 an Alumni Club. 
Its main goal is the improvement of connections 
between students, school and the professional 
environment. Club’s intention is to help young 
experts in improving their professional skills 
and networking.

The main project of the Club is new co-operative 
gift shop OKras. It represents the commercial 
part of Alumni Club. It was opened in April 
2017 at the entrance to the school depart-
ment in Sežana’s entrepreneurship incubator.  
All the participants contribute 20€ for the 
expenses and run the shop one day per month. 

Co-operative OKras has more than 20 partici-
pants and it is opened every working day from 
12 till 17. Participants sell their products, most 
of which are handcrafted from natural mate-
rials as stone and wood. Some products are 
combined with textiles, different metals and 
there are also photo products. 

The shop is also the head office of the co-op-
erative. Participants gather there, collect the 
objects and visit the markets and exhibitions, 
where they sell most of goods. The shop also 
serves as a showroom for their clients or retail 
merchants, as it is a pleasant looking space.
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Main achievements:
•	 Higher motivation for students, while observing work and engagement of grad-

uated coleagues;

•	 Additional promotion of stone sector and education;

•	 Higher level of school proimotion for all the visitors . They can stop and buy in 

our ‘’school shop’’;

•	 Students can already earn for living during study-period .

Key Reasons for Success:
•	 The Alumni Club’s enables connections between students, school and profes-

sional environment;

•	 The gift shop is near the school, which enables easier managing and more effec-

tive promotion of the school itself;

•	 Giving students responsibility by enabling them to have shares and to run the 

shop in person, leads to a more effective management of the shop .
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President of Republic of Slovenia, Mr Borut Pahor in Leon’s stone cutting workshop. The president gave 
the stone bowl to the skier Tina Maze as a present.

PAN-EUROPEAN VOCATIONAL SKILLS COMPETITION 
EUROSKILLS

Leon Mahnič is a stonecutter from Voglje na 
Krasu, Slovenia. He became enthusiastic about 
stonecutting as early as in elementary school. 
He decided to enrol into the stonecutting 
program in Ljubljana and finished it with flying 
colours. Despite the fact that he does not come 
from a family of stonecutters he converted 
part of his house into a stonecutting workshop 
after finishing school. In a few months’ time he 
already had the first exhibition of his work in 
the Kraška hiša museum in Repen, Italy. This 

exhibition already showed the direction of his 
activities in the field - unique custom made 
products from stone. In 2013 the first state 
competition in Pliskovica (Slovenia) was orga-
nized as a team project involving vocational 
institutions, Chambers and companies. Mahnič 
won the first prize. As a result,  the conditions 
were met for Slovenian stonecutters to be able 
to attend the EuroSkills competition in 2014 
in Lille for the first time. Mahnič obtained a 
second place, which was excellent.
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Key achievements:
•	 In countries with stonecutting tradition such an achievement means a guaran-

teed career and opens doors to well-established stone-cutting companies .

Key Reasons for Success:
•	 Persevering on the planned path in spite of demanding conditions in the years 

of economic crisis;

•	 High quality had stone-processing;

•	 Love for the local stone .
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Key achievements:
•	 Including several construction trades into the execution of the project (land 

surveying measurements, excavations, ground levelling and stabilization, 

preparation of the stone slabs to be anchored into the ground, preparation and 

construction of supporting elements, laser inscription engravings, mounting 

the slabs and landscape services);

•	 the value for the project is a good experience to cooperate with external experts, 

teachers and other students for the first time .

Key reasons for success:
•	 Teamwork;

•	 The students and teachers being highly motivated to work in the field;

•	 Effective cooperation of all participants .

In 2016, Geological Survey of Slovenia cele-
brated their 70th anniversary. On this occasion 
they wanted to erect a memorial in front of the 
building, symbolizing seven decades of the 
institution’s operation. 

Owing to financial problems which threatened 
the realization of the project, they decided to 
invite similar institutions in the vicinity to 
cooperate, one of them being Secondary School 
of Civil Engineering, Land Surveying and Envi-
ronmental Studies, Ljubljana.

The plan was conceived by a student of archi-
tecture, the seven stone slabs were donated by 
Slovenian stonecutting companies, the benches 
were designed by students of stone processing 
at the Higher Vocational School, Sežana, and 
students and teachers from two secondary 
schools provided the execution and mounting 
of the slabs.

ERECTING A MEMORIAL ON THE OCCASION OF THE 70TH 
ANNIVERSARy OF GEOLOGICAL SURVEy OF SLOVENIA
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Key achievements: 
•	 Promotion of Slovenian natural stone in public exhibitions;

•	 The society’s activities being published in the media;

•	 Taking part at events connected to the heritage preservation;

•	 Preserving the knowledge of hand stone processing .

Key reasons for success:
•	 The members’ high motivation to work with natural stone;

•	 The members’ concern of the environment;

•	 The members who professionally work in the stone sector (such as geolo-

gists, art historians and architects) have the possibility to gain also practical  

experiences in stone processing;

•	 The members of the society are ambassadors of Slovenian stone and promote 

stonemasonry also among young people, which is very important for this 

project too .

SLOVENIAN NATURAL STONE ASSOCIATION - THE KNOWLEDGE 
OF NATURAL STONE PROCESSING MUST BE PRESERVED

Due to the small number of students enrolling 
into the three-year vocational programs, the 
stonecutter profession has constantly been 
under the threat of becoming extinct as for 
years, the number of students admitted has 
been less than eight a year.

That was the reason why fifteen years ago the 
Slovenian Natural Stone Association had been 
founded upon the outcome of the book Slove-
nian Natural Stone. The intention of the latter 
was to preserve the traditional knowledge of 
Slovenian natural stone hand processing in the 
non-institutionalized way, encourage the use 
of local stone, make people aware of the signif-
icance of preserving the architectural heritage 
and spread the »stone culture«.

The members whose interest in stone is either 
professional or amateur can enrich each other 
with their knowledge and experience. Over the 

years, some of them have achieved superior 
level of proficiency and skilfulness/competence 
in stone processing, and have been disseminat-
ing their know-how among the young, and by 
means of this fulfilling the society’s mission.







3

OVERVIEW OF EDUCATION PROGRAMMES AND 
PRACTICAL TRAINING FOR THE STONECUTTING 
PROFESSION IN SLOVENIA, ITALY AND CROATIA

The competences of social partners 

Chambers, companies, institutes, trade unions, 
in cooperation with the competent ministries, 
perform tasks related to vocational and pro-
fessional education. In this context, these social 
partners:
• make proposals for the preparation of new 

professional standards,
• analyse, evaluate and coordinate the frame-

work of qualifications for each industry,
• nominate their members in the examination 

commissions of the final exams in middle 
schools,

• organize the implementation of practical 
training with work with the aim of acquiring a 
vocational or professional education,

• participate in the management of inter-com-
pany education centres. 

Social partners, and competent ministries for the 
professions regulated by law, cooperate with the 
schools in career guidance, in the planning of the 
layouts of educational programmes, in the defini-
tion of enrolment numbers and in the definition of 
open curricula. 

The educational programmes - lower vocational 
education (level 3 of the Slovenian Qualification 
Framework – SQF - within the European Qualifica-
tion Framework) and middle vocational education 
(SQF level 4), middle professional education (SQF 
level 5) and higher professional education (SQF 
level 6) - vary according to their complexity, goals 
and duration.

VOCATIONAL EDUCATION IN SLOVENIA

The field of vocational (SQF level 41) and middle 
professional education (SQF level 5) in the Repub-
lic of Slovenia is regulated by the Law on vocational 
and professional education (Official Gazette of the 
Republic of Slovenia, No. 79/06) and the Law on 
apprenticeships (Official Gazette of the Republic 
of Slovenia, No. 25/17). The content and the 
complexity level of the vocational qualification 
is determined by professional standards, which 
are also used to define the necessary knowledge, 
skills, generic and vocational capacities that an 
individual must acquire to pursue the profession. 
The Scientific Council for vocational and profes-
sional education of the Republic of Slovenia deter-
mines for which professional standards education 
programmes must be created, and determines for 
which standards the National Vocational Qualifica-
tion - NVQ (Nacionalna poklicna kvalifikacija - NPK) 
is sufficient. The Scientific Council determines on 
average 80% of the programme’s contents or 
objectives. The remaining part is determined by 
the schools in cooperation with the social partners 
and the local environment (open curriculum), and 
confirmed by the School Council.
 
New programmes are made modularly and partly 
include current content that is determined by the 
economic environment. Practical training with 
work is an integral part of every educational pro-
gramme of vocational and professional education. 
It takes place in a direct working process with the 
employer, where students learn about the working 
environment and gain work experience, thus 
increasing their employability after the completion 
of their education. All vocational and professional 
education programmes allow students to continue 
their education in more advanced professional 
programmes.

1  Slovenian Qualification Framework (SQF) within the 
European Qualification Framework (EQF) https://ec.europa.eu/
ploteus/en/compare?field_location_selection_tid[0]=465 
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Obtaining vocational qualifications

National vocational qualifications

In the field of stonecutting, candidates with a 
completed compulsory education (SQF level1) and 
knowledge acquired through work can obtain the 
following national vocational qualifications at level 
3 of SQF:

− quarry worker
− stone processing machine operator 
− stone fitter.

Candidates must provide proof of the obtained 
education, which is then validated by the national 
commission. If the collected proofs do not cover all 
the required knowledge and skills, candidates may 
obtain the missing knowledge through additional 
training that is validated by the commission after 
a test.

Nationally recognised vocational education can 
be obtained also in the field of restoration works 
(SQF level 5). Candidates must demonstrate a 
level of knowledge equal to what is required for 
stonecutters, and have to provide proof of having 
made a certain number of interventions on struc-
tures under cultural protection, made under the 
supervision of restoration experts.  The title of the 
vocational education is:

 − stonecutter, restoration worker.

Lower vocational education programme 
(SQF level 3)

Students with completed compulsory education 
(completed at least 7th grade of primary school 
– SQF 1), completed primary education (com-
pleted 9th grade – SQF2) or completed primary 
education with an adapted programme can enrol 
in lower vocational education programmes. The  
duration of the programme is two years. After 
completion, students receive the title of:  
− building technology assistant.

Completed lower vocational education is consid-
ered on the same level as completed primary edu-
cation, therefore students with this diploma can 
later enrol in any middle vocational, professional or 
general education programme (SQF level 4 or 5).

Middle vocational education 
programme (SQF level 4)

The middle vocational education programme lasts 
3 years. Anyone with a primary school diploma or 
a lower vocational education diploma can enrol 
in the programme. The programme format lasts 
111 weeks, 24 of which are dedicated to practical 
training with an employer. At school, students 
gain general knowledge as well as theoretical 
and practical knowledge concerning processing 
natural stone with hand, pneumatic and electrical 
tools. They also learn to operate stone processing 
machines and to assembly stone products in 
laboratories. 

The programme ends with the final exam. After 
completing the programme, students can seek 
employment or continue education with a 2 – year 
technical-vocational programme (SQF level 5).  In 
the apprenticeship form, the programme lasts 
at least 111 weeks, 56 of which must be carried 
out with an employer. The employer is obliged to 
provide to the student also part of the necessary 
theoretical and professional content, in agreement 
with the school. Upon completion of education, 
students and apprentices acquire the vocational 
education diploma (SQF level 4) for:

 − stonecutter.

Middle professional or technical 
education programmes (SQF level 5)

Middle professional or technical education pro-
grammes are available to students that completed 
primary education or lower vocational education, 
and have a duration of 4 years. These programmes 
provide professional qualifications as well as ade-
quate preparation for further studies in higher (2 
years) and high (4 years) education programmes. 
Students who choose to take a 5th optional subject 
during final exams and pass, have the right to enrol 
in some university courses. The programme ends 
with a final professional examination, after which 
graduates obtain a diploma (SQF level 5) that gives 
the title of: 

−  construction technician.
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A school curriculum that upgrades the stonecut-
ter programme exists, however it has not been 
activated yet, owing to an insufficient number of 
enrolments. This vocational education is called 

− stone technology operator. 

Vocational-technical education pro-
grammes  (SQF level 5)

Vocational-professional education programmes 
enable stonecutters who completed middle 
vocational education, to upgrade their education 
at SQF level 5, thus gaining the possibility of con-
tinuing education at higher professional schools 
(SQF level 6). The programme ends with a final 
examination, which is the same as for middle pro-
fessional school students (SQF level 5). The title of 
vocational education is: 

−  construction technician (vocational-
technical education – VTE).

With an additional 5th subject taken at the final 
exams, students can enrol in high education 
programmes.

Vocational courses 

Vocational courses programmes last one year and 
are intended for those who completed 4 years of 
gymnasium (SQF level 5) or professional school 
(SQF level 5) (without taking final exams). These 
students have completed the general subjects in 
their previous education and need to take only 
technical classes with practical training at work. 
The titles that students can obtain after the final 
exam are:

−  stonecutter (SQF level 4)
−  construction technician (SQF level 5).

Foreman or manager master exam (SQF 
level 5)

The master exam is meant for candidates with 
a middle vocational school diploma and at least 
three years of working experience. The exam is 
structured in 4 parts: practical part, technical 
and theoretical part, business and management, 
pedagogical – andragogical part. After passing 
master’s exam (foreman or manager), candidates 
obtain a middle professional education (SQF level 

5) and can continue their education in higher and 
high professional schools, provided that they have 
passed the exams concerning general subjects 
of the vocational diploma. Completing the exam 
gives the graduates the title of:

− master stonecutter.

One additional education opportunity is offered 
by the European Association of Building Crafts 
and Design - EACD, which gives the possibility to 
obtain the title of European master of craft (SQF 
level 5). In order to obtain it, candidates must carry 
out an internship lasting several months abroad – 
but still within the EU.

Higher education programme (SQF level 6)

The higher education study programme lasts two 
years and allows the acquisition of higher profes-
sional education, equal to SQF level 6. Candidates 
who can apply must have a general high school 
diploma (SQF level 5) or vocational school diploma 
(SQF level 5), or must have completed final exams 
with a programme valid before the year 2002 (SQF 
level 5), or a foreman/manager master’s exam 
(SQF level 5) with passed general subjects of the 
vocational diploma.

In order to enrol in the design engineer programme 
– stone module, a special talent test is required. 
The higher professional school cooperates with 
employers who carry out the practical part of 
the education. The school, the employer and the 
student conclude an agreement on practical 
training in accordance with the study programme. 
After graduation, the student acquires the title of:

−  design engineer.

The obtained degree allows the continuation of 
studies in high education (SQF level 7) or university 
programmes (SQF level 7). 

Also the professional standard for machine stone 
processing (SQF level 6) has been approved, 
however it will be developed alongside the stan-
dard for stone technology operator (SQF level 5). 
After completion, students will gain the title of 

− stone technologist (SQF level 6).
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The importance of stonemasonry

Stonemasonry in Slovenia and the rest of Europe 
is lacking qualified professionals, therefore it 
offers plenty of employment possibilities and 
remuneration. The profession is suitable for boys 
and girls alike, since the work is done mostly by 
machine tools and not by hand anymore, on a 
higher level also by using information technol-
ogy. Two schools in Slovenia offer this kind of 
education, one for the SQF level 3 and 4, the 
other one for SQF level 6. These schools strive to 
keep the quality of their education programmes 
on the same level as in other European countries 
through quality work and cooperation with the 
industry. In addition to education, the schools 
also strive to bring back and re-establish the use 
of natural stone as a noble material in local com-
munities, since locally made education material 
and knowledge are still of great use today.

An important mission of the schools is educa-
tion towards comprehensive and responsible 
interventions in the local architecture. Under-
standing the identity of building in local environ-
ments is a prerequisite for its preservation. This 
is why, in addition to the modern technologies of 
natural stone processing, it is necessary to insist 
in traditional hand-processing, as this enables 
the preservation of the rich cultural heritage 
engraved in the stone.

Design engineer

The study programme of material design, within 
which students can focus on stone design, is 
carried out by the Higher Vocational School in 
Sežana. The educational process is based on the 
intertwining of theoretical knowledge and craft 
skills, therefore the study is organized in the form 
of lectures, seminars and laboratory work. In each 
year of study, students take ten weeks of practi-
cal education in companies or institutions, thus 
upgrading their knowledge in a new, real-life situa-
tion. Thanks to international mobility projects, this 
practice occurs also abroad. During this practical 
education, students often create stone products 
that are small works of art. Students learn about 
traditional and contemporary methods of stone 
processing, acquire knowledge of stone and stone 
heritage, its use, restoration, as well as design and 
computer design. They learn manual and mechan-
ical processing of stone and the choice of the most 
suitable procedure, since this is also crucial from 
the economic point of view and for the purpose 
of achieving aesthetic effects. By learning about 
the techniques and rules of designing sculptures, 
students develop a sense for material and volume. 
They design motifs based on their own ideas or on 
the basis of a template, or also by copying a given 
model. Students strengthen their feel for volumes 
by transferring the form of a model to the stone 
by plotting or tracing.
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Overview of qualifications in the field of stonecutting

Quarry worker SQF level 3, NVQ

Stone processing machine operator SQF level 3, NVQ

Stone fitter SQF level 3, NVQ

Stonecutter SQF level 4, MVE

Master stonecutter SQF level 5

Stonecutter - restoration worker SQF level 5, NVQ

Stone technology operator – in preparation SQF level 5, MPE, VTE (in preparation) 

Construction technician (VTE) SQF level 5, MPE

Stone designer SQF level 6

Stone technologist SQF level 6 (in preparation)

Notes: NVQ (National vocational qualification)
  MVE (Middle vocational education)
  MPE (Middle professional education)
  VTE (vocational-technical education)

Practical training through work 

In order to carry out practical training with work 
in vocational and professional education, it is nec-
essary to conclude a training contract that can be 
individual or collective.

An individual learning agreement is concluded 
between the student, his or her legal represen-
tative and the employer. As a rule, the contract is 
concluded for a period of three years. The available 
training places are published in a call for appli-
cations for each school year and on the website 
of the Chamber of Craft and Small Business of 
Slovenia. The website hosts also an overview of all 
the teaching premises verified by the Chamber of 
Craft and Small Business of Slovenia. An individual 
learning contract gives the student a great oppor-
tunity to become an employee.

As a rule, the collective contract is signed with 
the employer for a period of one year. By means 
of a collective contract, the school guarantees 
the student the possibility of practical training 

by working with a not yet defined employer. The 
condition for performing practical work-related 
training is the employer’s training place, which is 
verified by the competent chamber, and the ped-
agogical andragogical competence of the mentor.

In the apprenticeship form of education, an 
apprentice sings a contract with an employer for 
the time when the apprentice is enrolled in school. 
An apprentice can also be trained by several 
employers. Responsibility for the practical training 
of an apprentice is exclusively on the employer’s 
side. One employer can host up to three appren-
tices simultaneously. At the beginning of each 
school year, the school and the employer prepare 
an apprenticeship plan for each apprentice. During 
the time when practical training takes place, the 
apprentice receives an allowance. After completing 
the education, the employer and the apprentice 
do not have any obligations to each other, however 
it is in the employer’s interest to employ a well-
trained and diligent apprentice.
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Employers’ obligations in practical training through work

EMPLOYERS’ OBLIGATIONS STUDENT (STUDY 
CONTRACT)

APPRENTICE 
(APPRENTICESHIP 
CONTRACT)

Contract Individual or collective 
contract

Contract between apprentice 
and employer, registered at 
the Chamber of Crafts 

Apprentice status Student Apprentice

Allowance During training During training

Verification of the laboratory 
(teaching premises) 

YES YES

Payment of the allowance According to collective 
contract for craft and 
entrepreneurship 

According to Law on 
apprenticeship

Meal and transport to and from 
work (at least 70% of the price for 
the cheapest public transport)

During training During training

Lump sum in case of injury at 
work and occupational disease

YES YES

Contribution to health insurance; 
6.36% of the total perceived 
income

Debited to the insured 
person 

Debited to the insured 
person

Payment of contributions for 
pension and disability insurance

NO NO

Notification to the Financial 
Administration of the Republic of 
Slovenia through REK-1a modules

YES YES

Providing working clothes and 
protective gear

/ YES

Source: OZS

Allowance for students 

The Vocational and Technical Education Act stip-
ulates that during the course of practical training, 
the student acquires the right to an allowance in 
accordance with the branch collective agreement 
for the relevant activity. The Collective Agree-
ment for Crafts and Entrepreneurship applies 

YEAR OF STUDY AMOUNT (STUDY CONTRACT) AMOUNT (APPRENTICESHIP 
CONTRACT)

1. Year 90 € 250 €

2. Year 120 € 300 €

3. Year 150 € 400 €

students 170 € /

to members of the Chamber of Craft and Small 
Business of Slovenia. For apprenticeships, the 
amount of the monthly allowance is determined 
by the Apprenticeship Act. Under this agreement, 
during the course of practical training with work or 
during compulsory practice, pupils and students 
have the right to a full-time allowance at least in 
the following amounts:



9

Education path in Slovenia

high and university education

construction 
engineer

stone design 
engineer

municipal engineer Stone technologist 
(in preparation)

gymnasium diploma 

Construction 
technician,
vocational 
diploma of 
other middle 
professional 
school

construction 
technician 
(vocational-
technical 
education – 
VTE)

+ general part of 
the vocational 
diploma

Stonecutter, 
restoration 
worker

Stone 
technology 
operator (in 
preparation)master 

stonecutter

stonecutter

finished primary 
school  

lower vocational 
education programme 
programme

NVQ, stone fitter
NVQ, Stone processing machine operator 

NVQ, quarry worker

completed compulsory 
education

primary school with 
adapted programme
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The Italian school and training system has been 
radically reviewed in year 2003. The innovations, 
established by law, await further delivery of rules 
and regulations. At present, at national level, a 
single legislative decree has been issued, regu-
lating the first cycle (early childhood education/
pre-school, primary and lower secondary school 
beginning with school year 2004-2005. Second 
degree secondary schools, which comprise also 
technical institutes and vocational institutes2, 
have not been modified by the reform, and will 
not develop further until the State drafts a law to 
redefine the second cycle. So far, the only innova-
tion is the option, for students who exit the first 
cycle, to enrol to three-year vocational education 
and training courses as an alternative to secondary 
school courses.
In 2003, the law established 11 to 12 years of com-
pulsory education and training (EQF level 33), either 
by obtaining a diploma or by reaching minimum 
age required by law for the purpose of compulsory 
schooling, but after obtaining the diploma related 
to the first cycle (EQF level 2), it is possible to choose 
further education/training.

The education levels are ranked as follows:
• kindergarten that lasts 3 years;
• first education cycle that lasts 8 years;
• second education cycle, consisting of lyceums 

and technical institutes (5 years) and vocational 
education and training. 

The reform of the second cycle will reorganize the 
whole sector of vocational education and training4 

options available to students within two major 
areas: high schools (lyceums, technical institutes 
and vocational institutes - EQF level 4) and voca-
tional education and training (EQF level 3 for the 
vocational qualification and EQF level 4 for the 

vocational diploma5), where most technical and 
vocational schools will be ranked.
Obtaining a vocational qualification enables a 
student to exercise the duty/right to education and 
vocational training.
This achievement bypasses the prior distinction 
between the compulsory legal requirement to 
attend schooling up to the age of 15 (compulsory 
schooling - EQF level 2) and the legal duty of taking 
part in, and attending, educational activities until 
has reached the age of majority (18 years old, i.e. 
compulsory education).

The new system envisages a pre-school/nursery 
school (3 years) followed by two further cycles.
The first one is structured into primary school (5 
years – EQF level 1) followed by a lower secondary 
school (3 years - EQF level 2) The secondary higher 
school cycle will give the student two options:

(a)  state high schools / secondary schools of 
second degree (lyceums and technical insti-
tutes), vocational institutes with a five year 
programme that is completed giving a national 
leaving examination that qualifies the students 
for access to university; 
(b) a choice between a wide range of vocational 
education and training curricula, managed by 
Regional administration6, that may last no less 
than 3 years, aimed at attaining a first voca-
tional qualification recognized at a national and 
European level, and optionally with a 4th year at 
obtaining a vocational diploma. 

The vocational diploma (EQF level 4 ) enables the 
students who attended professional programmes 
to enrol to Higher technical Education and training 
(IFTS). Once this path has been completed, stu-
dents can enrol to Higher technical institutes and 
obtain an EQF 5 certificate.

3.2. VOCATIONAL EDUCATION IN ITALY

2 Technical institutes are statal institutes that offer a 5-year programme at the end of which students obtain a vocational 
diploma (EQF 4) that gives access to Higher technical education and training, Higher technical Institutes and University.

Vocational institutes are statal institutes that offer a 3- year programme at the end of which students obtain a vocational 
qualification (EQF 3) and a further 2-year programme at the end of which students obtain the vocational diploma (EQF 4) that 
gives access to Higher technical education and training, Higher technical Institutes and University.

³ European Qualification Framework (EQF) https://ec.europa.eu/ploteus/it/
compare?field_location_selection_tid%5B%5D=453 

4 Professional education is provided by statal professional institutes, whereas professional training is provided by 
professional training schools, which are accredited private bodies, financed with public funds.

5 The vocational qualification is obtained in the framework of professional training following a three-year programme (EQF 
3). The vocational diploma is obtained either in the framework of professional training following a four-year programme 
(EQF 4) or in the framework of professional education (EQF 4).

6 The regions of Italy (Italian: regioni) are the first-level administrative divisions of Italy. There are 20 regions in Italy.
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In both cases, there should be a strong coopera-
tion between universities, higher education, higher 
vocational training on one side, and the productive 
system and the employment market on the other 
side. There will also be recognition of training activ-
ities through the formalization and certification 
of acquired competencies both at school and at 
companies (stages or internships),  aimed both at 
re-entering education and being enabled to shift 
between different options. In fact, it is possible to 
change from the high school system to vocational 
education and training institutes, either way. From 
the age of 15 it is possible to attain diplomas and 
qualification and to work or study also thanks to 
the training placement periods.

Second cycle

The second cycle offers two pathways:
1) system of high schools (lyceums, vocational 
institutes and technical institutes - EQF level 4)
2) vocational training and education (EQF level 3 
for the vocational qualification and EQF level 4 
for the vocational diploma).
Both options interface with university, higher 
education, higher vocational training, the 
productive sector and the labour market.

From the age of 15 a student may choose to take 
a further pathway:
3) switch from school to apprenticeship thus 
enabling to have both the student and the 
worker status and obtain vocational qualification 
(EQF3) or a vocational diploma (EQF 4).
This innovation has been introduced with the aim 
to reduce the growing rate of school drop-outs, 
particularly between the age of 14 and 18. 

THE DOUBLE PATHWAY:
Law 50/03 is the reform that redefines the entire 
school system Youths may choose either of two 
pathways on offer:

1) The State High School System (called 
lyceums - 8 orientations, technical institutes and 
vocational institutes)
2) The system of education and training It is 
possible to shift from one pathway to another at 
any time

The Vocational Education and Training 
System (IeFP)

Vocational training is dispensed by Vocational 
training centres7 through national and regional 
funds (sectors: agricultural, industrial, handy-
crafts, services) and leads to a vocational qualifi-
cation (3 years – EQF level 3) that allows access 
to employment or the possibility to continue 
studying to obtain a vocational diploma (EQF level 
4) or the Certificate of Higher technical education 
and training (IFTS - EQF level 4).

Higher technical Education and training (IFTS) 
courses are aimed at obtaining a vocational cer-
tificate that (EQF level 4) that enables admission 
to Higher technical institutes (ITS), technical study 
programmes carried out with cooperation of 
universities.

In the Higher technical Education and training 
(IFTS) courses, general subjects that characterize 
the chosen curriculum are integrated by special-
ized modules run by the region (300/450 hours 
annually) leading to the final vocational diploma 
used to access employment or further training. A 
quota of the hours is designated for internship in 
firms.

Roles in vocational training

Art. 117 of the Italian Constitution gives Regions 
exclusive legislative powers in vocational training 
and education, ensuring essential levels of services 
determined by the State, in application of Euro-
pean Union legislation (EU laws and regulations 
are implemented through national legislation). The 
essential service levels are established and granted 
by Regional laws that establish minimum training 
standards (length of courses, National recognition 
of certificates, compliance with Nationally set 
standards by whoever runs the courses). Voca-
tional training is disciplined by the Regions. 

7 Vocational training centres are private institutes financed 
by public funds that offer a 3- year programme at the end 
of which students obtain a vocational qualification (EQF 
3) and a further 1-year programme at the end of which 
students obtain the vocational diploma (EQF 4) that gives 
access to Higher technical education and training, but not 
to University.
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The Regions may, in turn, assign the management 
of specific modules to the Provinces8.

Subjects delivering training policies

The development of training policies is compe-
tence of the following entities:
a) public bodies that deliver vocational training 
courses;
b) non-profit bodies developed from National 
organizations of employed and self employed 
workers, entrepreneurs, cooperative societies, 
associations with statuary missions in social and 
educational fields;
c) consortiums and consortium companies in 
public partnerships;
d) businesses and their consortiums; 
e) educational institutes and universities.

Recipients of training opportunities

Programmed vocational training projects are 
addressed to citizens and structures that are 
functionally equipped to offer vocational educa-
tion training paths.

Social partners

Social partners contribute to defining training 
policies by means of participation in advisory 
boards and meetings in the form of:

• vocational training policies
• Secretariat for training and vocational 

guidance: support to regional and provincial 
planning

• Standards Panel for practical definition of 
characteristics, requirements and standards;

• Regional Evaluation Committee: expresses 
mandatory evaluations of plans and projects.

The “dual system” in vocational training: a 
new Italian model related to labour market 
requirements

A basic requirement for the promotion of employ-
ment, in particular youth employment, is to 
regenerate training schemes in order to provide 
skills that are in greater demand on the market. 
Particular care is taken in developing new training 
internship programmes. 

We are currently experimenting the introduction 
of the German Vocational Training System, the 
so-called “Dual System” (EQF level 3 for the 
vocational qualification and EQF level 4 for the 
vocational diploma). The immediate objective is to 
support 300 private and public Vocational Training 
Centres (CFP), that have the mandate to deliver 
first level education services, specialized vocational 
orientation and coaching leading to employment, 
aimed at agreeing on training contracts targeting 
qualification and vocational diploma. The Gov-
ernment assigned the promotion of this plan to 
a private company with a state public share (Italia 
Lavoro). 

The State-Region Conference has agreed on the 
experimental phase and endorsed the outline of 
a Decree of the Ministry of Labour that defines 
training standards and general criteria for the 
development of new training paths aimed at 
reducing school drop-out rate and rendering our 
youth more effective in job seeking through skills 
required by the job market. 

Italia Lavoro has issued a public notice to identify 
300 Vocational Training Centres that will attract 
youth applying for the dual system vocational 
training: that is, half the study time will be carried 
out in the college whereas the remaining time will 
take place on the job, using the new first and third 
level internship scheme recently redefined by Law 
decree n. 81 of June 15 2015. 

The use of resources assigned to experimentation 
will enable about 60.000 young people to access 
to these schemes over the next two years, with an 
expected number of contracts of about 15.000 
new training internship contracts and about 
40/45.000 alternating pathways.

⁸ In Italy, a province (provincia) is an intermediate 
administrative unit between a municipality (comune) and 
a region (regione).
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The Vocational Education and Training 
system (IeFP) in Veneto Region

As outlined above, Veneto Region manages three 
year professional training courses for students 
aged 14 to 18, who have lower secondary school 
leaving certificate (EQF level 3) and choose to 
continue their studies in vocational training. Such 
courses are developed by regionally recognized 
private training organizations and provincial 
vocational training schools registered in a specific 
list. The first subsidiary three year courses of 
Vocational Education and Training given by Veneto 
Vocational Institutes began in year 2011/12.

Remarks on Vocational Education and 
Training in Veneto Region with reference 
to School Year 2012 

Schooling and training academic years starting 
both on: 12.09.2012 
Training modules for vocational qualification, 
hours per year:
1° year: 990
2° year: 990
3° year: 990

Funding

Veneto Region funding for each course is based 
on a parameter hour/course (€. 84,00) and a 
parameter per student (€. 400,00) for a maximum 
n° of 20 students. The minimum required number 
of students to start a first year is 20; for a second 
and third year, the minimum number is 15.
In brief, annual funding is based on the number of 
students that complete each training pathway. On 
average:
1° year (20 students): €. 91.160,00;
2° year (15 students): € 89.160,00;
3° year (15 students): € 89.160,00.

Introduction to professions specifically 
engaged in marble and stone processing 
(stonecutting and design); the training 
programmes developed by the San 
Zeno CFP’s Training Centre to qualify 
students within the vocational system.

A range of possible professions are related to 
stone and marble processing with varying levels 
of skills acquired in different learning ages. The 
starting point is training for those professions that 
require basic knowhow to enter the job market 
at the simplest levels. Those listed beneath, all at 
EQF level 3, are the types of professions that will 
operate in a variety of chains of the productive 
system:

• quarry operators;
• preliminary stone processing specialists;
• qualified mechanics specialized in numerically 
controlled machinery;
• stone/marble finishers;
• application/installation specialists;
• specialists in restoration;
• sculptors;
• other professionals with skills in architecture, 
design, geology applied to the stone industry.

As far as the San Zeno CFP is concerned, qual-
ifications obtainable from an section of the 
institute located in Sant’Ambrogio di Valpolicella 
near Verona, are those of qualified mechanic 
specialized in numerically controlled machinery, 
and specialists in artistic processing, finishing and 
application/installation.

The training programme developed by the Centre 
combines a variety of approaches: the first two 
years are common to all students whereas the 
students choose a specialization of the two cur-
rently available for the third year. The schedule is 
balanced as follows:

First year: 50% of hours classroom teaching and 
50% applied work in the school’s laboratories;

Second and third year: two thirds of time consists 
in specific applied technical training in the chosen 
field area. As far as subjects offered, these are 
in part imposed by National curricula laid out by 
the Ministry of Education that require a minimum 
content for common grounding in all types of 
schools (i.e. Italian language, history, law and 
economy, foreign language, mathematics, physics, 
physical education and religion); other subjects are 
specific to each sector, therefore vocational: these 
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are always developed in a partnership with busi-
nesses and associations involved in the field hence 
in touch in with the real needs of the labour market. 
This component requires thorough planning each 
year and is made possible by means of partner-
ships that are agreed with the most relevant firms 
in business (in terms of working programmes, 
technology, leadership), sector associations, other 
technical schools and higher schools, including 
universities. For this reason the school stresses 
the importance of safety regulations in the work-
place and students undergo specific training with 
an expert. The educational offer of the CFP also 
includes a three-year course of advanced training 
for restoration and artistic heritage technicians of 
the industrial sector of stone and marble.

At this point follows the three year course curric-
ulum of subjects offered by the CFP for the stone 
industry.

In the last year there is a fourth year with the 
“Dual System” model where students work with a 
company for 500 hours and 490 hours at school 
with 1st level apprenticeship contract. With this 
diploma students become “technicians” (EQF level 
4).

During the fourth year the technical competences 
are provided by the companies in collaboration 
with the school. During this year the school coop-
erates intensively with the companies that have to 
provide the students with the new competencies 
and have to collaborate with the school to eval-
uate students, therefore the companies have a 
primary role in the education and evaluation of the 
students. 
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3.3. VOCATIONAL EDUCATION IN CROATIA

Education in the Republic of Croatia 

The national framework curriculum defines four 
educational cycles for the acquisition of basic 
competences. They are as follows:  
• The first cycle includes I, II, III. and IV. grade of 

primary school  
• The second cycle includes V and VI. grade of 

primary school 
• The third cycle includes VII. and VIII. grade of 

primary school (EQF level 1)
• The fourth cycle includes I and II. grade of sec-

ondary vocational and art schools (EQF level 3), 
while the upper secondary schools (EQF level 
4) includes all four grades . The fourth cycle 
also include acquisition of the lowest level of 
vocational qualifications, which means that 
the student can acquire a first qualification at 
the age of 16 years.

Vocational education in the Republic of 
Croatia

Vocational education enables development and 
acquisition of competencies necessary to obtain 
vocational qualifications. Its ruled by the  Voca-
tional Education Act (NN 30/09, 24/10, 22/13), 
Qualification frame Act (NN 22/13, 41/16) and 
Education Act in elementary and high school (NN 
87/08, 86/09, 92/10, 105/10, 90/11, 5/12, 16/12, 
86/12, 126/12, 94/13, 152/14, 07/17). Some parts 
of vocational education is ruled by the Adult Edu-
cation Act, Law on craft activities and particular 
EU acts.  

Vocational education system in the 
Republic of Croatia

Stakeholders in the area of vocational education 
include relevant ministries for particular sectors, 
local (regional) authorities, labour unions, employ-
ers associations, crafts and similar associations, 
chambers, universities, employment agencies and 
vocational education instututions. The Agency 
for Vocational Education and Training and Adult 
Education  is in charge of planning, development, 

organization, monitoring and evaluation the 
vocational school system. Its ruled by a Council 
which consists of 17 members from the list of 
stakeholders. It suggests educational sectors, 
balances work of all stakeholders, makes new and 
fits existing curriculums and suggests strategies. 
Vocational Education Act rules: 
• Vocational education – conduct and evaluate 

institutions for vocational education 
• Vocational training -  achieving competences 

for simple jobs 
• Professional development -  achieving addi-

tional competences the same or higher quali-
fication level in the frame of the same sector. 

All candidates who finish elementary school can 
enrol. Enrollment requirements are: a medical 
certificate, particular psychophysical certificate, 
existing qualification level and other conditions 
according to the curriculum. For candidates with 
disabilities, institutes have to ensure enrollment 
in accordance to relevant authority document. 
Education can last two, three or four years.

Three-year programmes (EQF level 4) may 
consist of one cycle (three years), or two cycles (2 
+ 1).  It ends with the making and elaborating of 
a final piece of work and receiving certificate for 
their particular qualification. 

Four-year programmes of vocational education 
education (EQF level 4) consists of two cycles (2 + 
2). Some of them can be longer than four years 
because of their complexity. There are the same 
rules for the Art school curriculums. The students 
finish these programmes by making and elabo-
rating final work and receiving a certificate for the 
qualification. If they want to continue education at 
university they have to pass State Matura. 

Adult education can enroll people older than 
fifteen years who fit the other necessary con-
ditions. Formal adult education is conducted 
in institutions and other public certified forms 
of acquiring professional knowledge, skills and 
competences.  
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Assistant (EQF level 4) and master 
craftsman’s exam (EQF level 4)

After successfully finished vocational education 
for crafts, a student takes an assistant exam 
which is conducted by the Agency for Vocational 
Education and Training and Adult Education and 
National Centre for the external evaluation of 
education. Practical and professional competen-
cies required to conduct crafts are carried out in 
accordance with the standard of qualifications 
before the commission established by the Agency. 
After passing the exam is issued a certificate of 
having passed the assistant exam. After passing 
the assistant exam and two years of work expe-
rience in the trade, it is possible to carry out the 
master craftsman’s exam.  

Unversity and specialist studies

In the vocational education system, horizontal and 
vertical movement are allowed. Terms and ways of 
continuing education for the higher qualification 
level (vertical movement) is controlled by the Min-
istry. Terms and ways of continuing education for 
the same qualification level (horizontal movement) 
is ruled by the institutional authority for vocational 
education according to the Agency rules. Vertical 
movement for stonemasons and stonemason 
technicians is not allowed, for now, in the process 
of formal education. Horizontal movement  is not 
appropriately organized and mostly there are no  
conditions for it’s realisation. 

Education in stone sector

In the educational system of the Republic of 
Croatia there are three programmes in stone 
sector: stonecutter – who carry out basic jobs 
such as tiles, and stonemason and stonemason 
technicians who carry out more complex stone-
work such as profiles, ornaments.  

Schools in Croatia  that offer and conduct educa-
tion in the stone sector are: 
• High school in Bedekovčina 
• High school in Benkovac 
• High school  in Zagreb 
• Stonemason school in Pučišća 

 Programme for stonecutter programme 
(EQF level 3)

The programme lasts two years according to the 
plan below. It trains students for simple ashlars 
stone masoning, stone cutting and placing slabs. 
Students learn to use relevant tools or machines. 

Nº  SUBJECT 

Classes per week/
year 

Sum 

1st 
grade 

2nd 
grade 

 

I. Splošni predmeti 

  Croatian language 2.5/85  2.5/70  155 

  Computers 2/68  -  68 

  Physical education 1,5/51  1.5/42  93 

  Religious/Ethics 1/34  1/28  62 

Sum: general score    

II. Professional-theoretic part 

  Foreign language 1/34  1/28  62 

  Entrepreneurship -  1/28  28 

  Applied Mathematics 2/68  1/28  96 

 
Stoneprocessing 
technology 

2/68  2/56  124 

 
Stonemasonary 
constructions 

2/68  1/28  94 

  Building materials 1/34  -  34 

  Petrography -  1/28  28 

 
Technical drawing 
and typography

-  1/28  28 

 
Elected subject 
 

-  2/56  56 

  Applied Mathematics      

 
Organization and 
calculations 

     

Sum: Professional-theoretic 
part 

8/272  10/280  552 

Sum: I+II 15/510  15/420  930 

III. practical classes 

  Practical classes  14/504  14/504  1008 

SUM: I+II+III 29/1014  29/924  1938 
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 Subject  Classes  
Sum  1st grade 2nd grade 3th grade 

week year week year week year 

Computers  2  70  -  -  -  -  70 

Applied Mathematic   2  70  1  35  1  32  137 

Technical drawing 2  70      -  -  70 

Building materials  1(2)  35      -  -  35 

Stone machinery -  -  1(1)  35  1(1)  32  67 

Stonemasonry constructions 1(3)  35  1(3)  35  2  64  134 

Petrography -  -  2  70  -  -  70 

Mathematics, elected 1  35  1  32  67 

Reading blueprints -  -  -  -  2  64  64 

Civil engineering construction  2  70  -  -  70 

Organization and calculations -  -  -  -  2  64  64 

Sum 8  280  8  280  9  288  848 

Programme for stonemason (EQF level 4)

The programme for stonemasons lasts three 
years. Students are educated in carving by using 
hand tools, pneumatic machines and tools and for 
stoneplacing.
Practical work takes place both in school and at 
an employer, which is about 60% of all classes, 

enabling good knowledge of the manufacturing 
process and labour market. After finishing school, 
students must take an exam in Stone processing 
mechanics, petrography and stonemason con-
struction. After two years of professional work 
they can take the master craftsmen’s exam. 
The programme is conducted according to the 
following.

 Subject Classes Sum 
1st grade 2nd grade 3th grade 

week year week year week year 

Croatian language 3  105  3  105  3  96  306 

Foreign language  2  70  2  70  2  64  204 

History 2  70  -  -  -  -  70 

Religious/Etics 1  35  1  35  1  32  102 

Physical education 1  35  1  35  1  32  102 

Politics and economy -  -  2  70  -  -  70 

Sum  9  315  9  315  7  224  854 

 A. GENERAL CORE  

B. PROFESSIONAL- THEORETICAL PART WITH ELECTED CLASSES

B. PRACTICAL WORK 

Predmet  Classes Sum  
1st grade 2nd grade 3th grade 

year year year 

Practical work in the school 
and exercises / School classes – 
technological  practice
- Stone processing technology 
- Building materials 
- Stonemasonary constructions 

360 

290 
35 
35 

270 

235 

35 

160 

128 

32 

790 

Practical work in working process – 
minimum of classes

540  630  640  1810 

Sum  900  900  800  2600 
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C. SUMMARY 

  Part Classes Sum 

1st grade 2nd grade 3th grade 

year year year 

General curriculum 315  280  256  851 

Professional- theoretical part with 
elected classes 

280  280  288  848 

Practical work and exercises 900  900  800  2600 

Sum A)+B)+C) 1495  1460  1344  4299 

Programme for stonemason technician 
(EQF level 4)

The programme for stonemason technician lasts 
four years. Sufficient practical work and exercises 
enable direct incorporation in the manufacturing 
process and employment. Also, achieved knowl-
edge from general subjects, enables the success-
ful passing of the state matura and therefore gives 
possibillity for further education. 

Curriculum modules of stonemason technician 
programme

The new curriculum is organized in modules. It 
passed its pilot phase in 2018 and now has the 
status of the compulsory curriculum for the 
stonemason technician programme.
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STONEMASONRY TECHNICIANS 

DOKUMENTS 

QUALIFICATION STANDARDS VOCATIONAL CURRICULA 

LEARNING OUTCOMES UNITS 
compulsory 

5 COMPULSORY 
MODULES 

 COMPULSORY SUBJECTS 

Technical drawing and understanding 
technical plans 

 CIVIL ENGINEERING  

Technical drawing and understanding 
technical plans (1. grade, 2 hours, 5 points) 

Building materials Building materials 
(1. grade, 2 hours, 5 points) 

Descriptive geometry Descriptive geometry 
(2. grade, 2 hours, 5 points) 

Civil construction mechanics Construction mechanics 
(4. grade, 2 hours, 3,5 points) 

Civil engineering structures Civil engineering structures 
(4. grade, 2 hours, 3,5 points) 

Construction management Construction management 
(4. grade, 2 hours, 3,5 points) 

Petrography 

 STONE  

Petrografy
(3. grade, 2 hours, 6 points) 

Stonemasonry constructions – walls, 
pilars, arches 

Stonemason construction 
(2. grade, 2 hours, 6 points) 

Stonemasonry constructions – stears, 
tombs 

Stonemason construction 
(3. grade, 3 hours, 6 points) 

Stonemasonry constructions – complex 
stoone pieces

Stonemason construction 
(4. grade, 3 hours, 6 points) 

Stone exploitation mechanics Stone processing mechanics  
(3. grade, 2 hours, 6 points) 

Stone processing mechanics Stone processing mechanics 
(4. grade, 2 hours, 5 points) 

Applaying of AutoCAD in stone 
processing -2D drawing  APPLAYING 

COMPUTER SCIENCE

Applaying computer science 
(3. grade, 2 hours, 5 points) 

Applaying of AutoCAD in stone 
processing - 3D modelling 

Applaying computer science 
(4. grade, 2 hours, 5 points) 

Freehand drawing DRAWING AND ART 
CREATIVITY

Freeform drawing 
(2. grade, 3 hours, 6 points) 

Introduction in stone hand processing 

 PRACTICAL TEACHING 
(WORKSHOP)

Workshop (1. grade, 6 hours, 11 points)  

Stone hand processing with wrought 
tools 

Workshop (2. grade, 6 hours, 9 points) 

Stone hand processing with pneumatical 
and electrical tools 

Workshop (3. grade, 6 hours, 5,5 points) 

Stone hand processing acording to 
models 

Workshop (4. grade, 4 hours, 3 points) 

LEARNING OUTCOMES UNITS optional   3 COMPULSORY 
MODULES 

OPTIONAL SUBJECTS  

Applaying chemistry in stonemasonry 
APPLICABLE  

CHEMISTRY  AND 
PHYSICS

Applaying chemistry in stonemasonry 
(3. grade, 2 hours, 5 points) 

Applaying physics Applaying physics 
(3. grade, 3 classes, 7 points) 

Small enterprise management 
ENTREPRENEURSHIP

Small enterprise management 
(4. grade, 2 hours, 6 points) 

Introduction in sculpture modelling 

ART CREATIVITY 

Introduction in sculpture modelling 
(3. grade, 3 hours, 7 points)  

Styles in architecture Styles in architecture 
(4. grade, 2 hours, 6 points)  

Manual manufacturing of stone – 
advanced program 

Stone manufacturing 
(3. grade, 2 hours, 5 points)   



22

A. GENERAL CORE 

A
. G

EN
ER

A
L 

C
O

R
E 

SUBJECTS  Number of classes (Annual and weekly - theory, exercises and workshops and points) 

1st GRADE 2nd GRADE 3th GRADE 4th GRADE 

A
N

N
U

A
L  WEEKLY 

P
O

IN
TS

  

A
N

N
U

A
L  WEEKLY 

P
O

IN
TS

 

A
N

N
U

A
L  WEEKLY 

P
O

IN
TS

 

A
N

N
U

A
L  WEEKLY 

P
O

IN
TS

T E W T E W T E W T E W 

M
O

D
U

LE
 

CROATIAN 
LANGUAGE 

105  3  6  105  3  6  105  3  6  96  3    6 

FOREIGN 
LANGUAGE 

70  2  4  70  2  4  70  2  4  64  2    4 

HISTORY 70  2  4  70  2  4   

RELIGIOUS 
TEACHING 

35  1  2,5  35  1    2,5  35  1    2,5  32  1    2,5 

GEOGRAFY 70  2  4,5  35  1    2,5   

PHISICAL 
EDUCATION 

70  2    2  70  2    2  70  2  2  64  2    2 

MATHEMATICS 140  4  5,5  140  4  5,5  140  4  5  128  4    5 

PHYSICS 70  2  4  70  2  4     

COMPUTER 
EDUCATION 

70  2  3,5  70  2  3,5   

POLITICS AND 
ECONOMY 

  32  1    2 

BIOLOGY 70  2  3       

TOTAL NUMBER OF 
CLASSES/POINTS 

770  22  0  0  39  665  19  0  0  34  420  12  0  0  19,5  416  13  0  0  21,5 

B. COMPULSORY VOCATIONAL PART 

B
1
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R
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V
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C
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TI
O

N
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O
D

U
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S 

SUBJECTS   Number of classes (Annual and weekly - theory, exercises and workshops and points) 

2nd GRADE 3th GRADE 4th GRADE 4. RAZRED 

A
N

N
U

A
L  WEEKLY 

P
O

IN
TS

 

A
N

N
U

A
L  WEEKLY 

P
O

IN
TS

 

A
N

N
U
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L  WEEKLY 

P
O

IN
TS

 

A
N

N
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A
L  WEEKLY 

P
O

IN
TS

T E W T E W T E W T E W 

C
IV

IL
 E

N
G

IN
E

E
R

IN
G

 

TECHNICAL 
DRAWING WITH 
PLAN UNDER-
STANDING 

70 1 1 5

BUILDING MA-
TERIAL 

70 1 1 5

DESCRIPTIVE 
GEOMETRY 

70 1 1 5

CONSTRUCTION 
MECHANICS 

64 1 1 3,5

BUILDING CON-
STRUCTIONS 

64 1 1 3,5

CONSTRUCTION 
MANAGEMENT 

64 1 1 3,5

S
TO

N
E 

 

PETROGRAFY 70 1 1 6

STONEMASON 
CONSTRUCTION 

70 1 1 6 105 2 1 6 96 2 1 6

STONE 
PROCESSING 
MACHINES 

70 1 1 6 64 1 1 5

APPLIED 

COMPUTERS  

APPLICABLE 
COMPUTERS 70 1 1 5 64 1 1 5

DRAWING 

AND ART 

CREATIVITY 

FREEHAND 
DRAWING 105 1 2 6

WORKSHOP WORKSHOP 210 6 11 210 6 9 210 6 5,5 128 4 3

TOTAL NUMBER OF CLASSES 350 2 2 6 21 455 3 4 6 26 525 5 4 6 28,5 544 7 6 4 29,5
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B2. OPTIONAL 
VOCATIONAL 
MODULES 

SUBJECTS Number of classes (Annual and weekly - theory, exercises and workshops and points) 

1st GRADE 2nd GRADE 3th GRADE 4th GRADE 

A
N

N
U

A
L  WEEKLY 

P
O

IN
TS

 

A
N

N
U

A
L  WEEKLY 

P
O

IN
TS

 

A
N

N
U

A
L  WEEKLY 

P
O

IN
TS

 

A
N

N
U

A
L  WEEKLY 

 P
O

IN
TS

T E W T E W T E W T E W 

APPLIED 
CHEMISTRY 
AND PHYSICS 

APPLIED 
CHEMISTRY 
IN STONEMA-
SONRY 

 70  1  1  5 

APPLIED 
PHYSICS 

105  2  1  7 

ENTERPRISE SMALL 
ENTERPRISE 
MANAGE-
MENT 

64  1  1  6 

ART CREATIVIY INTRODUC-
TION IN 
SCULPTURE 
MODELLING 

105  1  2  7 

STYLES IN 
ARCHITEC-
TURE 

64  1  1  6 

STONE WORK 70  2  5 

TOTAL NUMBER OF CLASSES 0  0  0  0  0  0  0  0  0  0  175  1  4  0  12  64  1  1  0  6 

  
350  2  2  6  21  455  3  4  6  26  700  6  8  6  40,5  608  8  7  4  35,5 

Practical work in working process

Each year, six months before the start of the 
next school year, the founder (The local county 
council), in cooperation with the Organization for 
vocational education and stakeholders, provides 
places to perform practical training and exercises. 
The rights and obligations of the institutions for 
vocational education, students and the employer, 
from the implementation of practical training and 
exercises that are performed with the employer, 
are laid down by a contract. For participants 
older than 18 years, contracts are signed by the 
institution for vocational education, the employer 
and the student. For students under the age of 
18 years, the contracts are signedby the parent/
guardian or institution, employer and/or institu-
tions for vocational education and employer or 
institution for vocational education to each other. 
Contract records are saved by the institution for 
vocational education. For students who perform 
practical classes and exercises at an employer, the 
institution for vocational education, usually in the 
second year, conducts a verification of acquired 
knowledge and skills and the documents and 
reports that student have to make. 

Employer’s obligation 

Obligations of the employer that sign the contract 
are: 
• To ensure necessary conditions tothe student 

for the achievement of prescribed compe-
tences, to ensure and conduct provided safety 
working measures during the practical work 

• Regular payments to the student, 
• Keep records of doing practical classes or 

exercises, 
• Enable the teacher of practical classes to 

monitor the student’s work and document the 
progress, and then, according to this, ensure 
the fulfillment and quality of their practical 
work and/or exercises, 

• Fulfilment of other prescribed obligations. 

Students can be obliged only for those jobs which 
ensure achieving of competences according to the 
curricula and contract of doing practical work, for 
a maximum duration of 4 hours a day in the first 
year of their apprenticeship and 8 hours a day in 
later years. In the same day, the applicant cannot 
be at the school and at the employer.

Curriculum modules of stonemason technician programme 



Payment to the student 

During the practical work and exercises at an 
employer, the student, according to working time, 
has right to a bonus (payment), that has to be paid 
by the employer, except if it is not different as ruled 
by the law. The amount of payment is defined 
according to the average salary in the Republic of 
Croatia for the previous year as follows: 
• 10% in the first grade 
• 20% in the second grade 
• 25% in all further grades. 

The employer can additionaly award the applicant 
with a higher amount.
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